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BBEJAEHUE

MopepHu3aius COBPEMEHHOTO BBICIIETO 00pa30BaHUsSI COMPOBOXKIACTCS
YMEHBIIIEHUEM KOJIMYECTBA YacoB, OTBOJAMMBIX Ha ayJAUTOPHBIC 3aHATHUS B
MOJIb3y CaMOCTOSITEIbHON paOoThl CTyAeHTOB. CTOPOHHUKH YKa3aHHOTO IO/I-
X0Jla MOTUBUPYIOT 3TO CIEAYIOUIUMHU JIOBOJAMU: JICKIUSI MPUYYAET K IMaCCUB-
HOMY BOCIIPUATHIO UYKMX MHEHHH, TOPMO3UT CaMOCTOSTEIHLHOE MBIIIICHUE
CTYJICHTOB, OTOMBAeT CTPEMJICHHE K CaMOCTOATEIbHBIM 3aHATHAM. OIHAKO
OMBIT OOYYCHHUSI B BBICIICH IIKOJE CBUACTEIBCTBYET O TOM, YTO COKpAICHUE
aAyIUTOPHBIX 3aHATHN, OCOOCHHO JICKIIMOHHBIX, CHIDKACT HAYYHBI ypPOBCHD
MOJATOTOBKU CTYACHTOB, HAPYIIAET CUCTEMHOCTh U TNIAHOMEPHOCTh UX Pa0OTHI.

CamMocTosiTeIbHOE OBIAJCHUE COACPKAaHUEM TYMAaHUTAPHBIX JUCIUTIIINH
YCIOXKHAETCSI OONbIIMM 00bEMOM yueOHOUN JUTEepaTyphbl, CyObEKTUBHBIM Xa-
pPaKTepOM M3JI0KEHHUS, HU3KUM YPOBHEM AHAIUTHUUYECKUX YMEHUH CTYJCHTOB
(BBIZIETICHHE OCHOBHBIX IOJIOKCHHM B MaTepuasie, BBHITTOJHCHUE WX aHAIHW3a U
CHUHTE3Q).

B marHOM mOCOOMH CHCTEMATH3MPOBAH MaTEpPHaNI MO KIIOUYEBBIM TeMaM
OCHOBHOTO pa3jieia NeJaroruki — JUIaKTUKH. PaccMOTpeHue TeM mpeacTaBie-
HO B CIEAYIOIIeH Joruke: MH(OPMAIMOHHO-CIPABOYHBIN MaTepual — peKo-
MEHJyeMasi JUTepaTypa — KOHTPOJIbHBIE BOMPOCHI M 3aJaHUs JJII CaMOCTOS-
TEIHHOUN pabOThI — TECTOBBIE KOHTPOJIBHO-U3MEPUTEIHHBIC MAaTEPUAIIBI.

Copeprxanue 1mocoOusi MOMOXKET BaM CKOHIIEHTPUPOBATHCS HA OCO3HA-
HUW H3yd9aeMoro marepuana. HazHadyeHwe mTaHHOTO MOCOOMs HE 3aMeHa ydeo-
HUKOB, HAYYHBIX U METOJUYCCKUX IMyOJUKAIMi, a CUCTEMaTH3aIis U KPaTKOe
MpECTaBIICHHE OCHOBHBIX ONPEACIICHUN U MOHATUHN, KilacCU(UKAIIUMA, a TaKXKe
OpraHu3aIys CAaMOKOHTPOJIS.

YcBoeHnne umeronierocs B mocodun uHGOPMAIMOHHO-CIIPABOYHOTO Ma-
TepHaia COOTBETCTBYET MHUHHUMAJIBHOMY OO0S3aTEIbHOMY YPOBHIO 3HAHHUM IO
paszneny «Teopust 00yueHUs» U OLICHHBACTCA Ha «YIOBJICTBOPHUTEIBbHO». BhI-
MOJIHEHHE TIpeTaraéMblX KOHTPOJIBHBIX BOIPOCOB M 3aJaHHUM JJIT CaMOCTOSI-
TEIHHOW paOOThI MO3BOJIMT BaM 3HAYHUTEIILHO PACIIMPUTh TEOPETHUUYECKHUE 3HA-
HUS 110 TEME, TT0Ka3aTh UX MPAKTHYECKOE TPUMEHEHNE K aHAIN3y COBPEMEHHOM
NeJaroruaecKoi MpakTUKA M MPOJIEMOHCTPUPOBATh BBICOKHIA YPOBEHb H3y4Ye-
HUs Moy « Teopust 00ydeHus» Ha IK3aMEeHE.

Kenaem ycnexon!



INTRODUCTION

The modernization of higher education is accompanied by a reduction in the
number of hours allocated to classroom classes in favour of students' independent
work. The followers of this approach motivate it by the following arguments: lecture
accustoms students to passive perception of other people's opinions, inhibits indepen-
dent thinking of students, discourages them from independent studies. However, the
experience of higher school education shows that the reduction of classroom classes,
especially lectures, reduces the scientific level of students' training, violates the sys-
tematicity and regularity of their work.

Independent mastering of the content of humanitarian disciplines is compli-
cated by the large volume of reference, subjective nature of presentation, low level of
students' analytical skills (highlighting the main points in the material, analysing and
synthesising them).

This manual systematises the material on key topics of the main section of pe-
dagogy — didactics. The topics are considered in the following logic: information and
reference material — recommended reference — control questions and tasks for inde-
pendent work — test control and measurement materials.

The content of this manual will help you to concentrate on understanding the
material you are studying. The purpose of this manual is not to replace textbooks,
scientific and methodological publications but to systematise and briefly present ba-
sic definitions and concepts, classifications as well as to organise self-monitoring.

Mastering the information and reference material in the manual corresponds to
the minimum required level of knowledge in the section "Theory of Learning™ and is
assessed as "satisfactory”. Implementation of the proposed control questions and
tasks for independent work will allow you to significantly expand theoretical know-
ledge on the topic, show their practical application to the analysis of modern peda-
gogical practice and demonstrate a high level of study of the module "Theory of
Learning" in the exam.

We wish you success!



AUJAKTHUKA B CUCTEME IIEJATOTHMYECKHUX HAYK

HHdhopmayuoHHO-cNpasovHble Mamepuaisl

Juoaxmuka (ot rpey. didaktikos — moyuaromuii u didasko — usyuarorimii) —
TeopHus 00pa3oBaHUs U OOy4YEHHUsI, OTPACIb NEJAaroTUKH, UCCIeayIomas o0yyde-
HHUE BO BCEM €ro 00beMe 1 BO BCEX aCIeKTax.

TepMuH BBelleH HeMelkuM mnenarorom Bonbdranrom Patke. OH nonu-
MaJl JUJIAKTHKY KaK HAYYHYIO JUCHMIUIMHY, KOTOpas 3aHUMAETCS MCCIIENOBA-
HUEM TEOPETUUYECKUX U METOJAMYECKUX OCHOB 00yueHusi. Ero Tpysa Obul Ha3BaH
«KpaTkuii oT4eT U3 JUJAKTUKH, WIA UCKYCCTBO 00yueHusi Paruxusy». Takxke
MMOHUMAJT THIAKTUKY derickuil egaror SAlu Amoc Komenckuii B padote «Benu-
Kas I[I/II[aKTI/IKa»l.

Boabsgraunr PaTtke SIn Amoc Komenckui
(1671-1635) (1592-1670)

Ob6vexkm OuOaKmuKu:

— o0ydeHue BO BceM ero ooreMe u BO Bcex ero acnekrax (IIuakacucTsiii
I1.1.);

— B3aMMOCBS3h COOCTBEHHO Tporiecca 0O0pa3oBaHUsI U O0yYEHHUS KakK SB-
JieHUH OOBEKTHUBHOM MEIarorniecKo PealbHOCTH, T/Ie OOYYCHHUE BBICTYIAET B
KadecTBe oOpazoBarenbHOTO cpeacTBa (CurapoB B.A., Cnactenun B.A.).

! 3,[[601: n aajiec 1/1306pa>1<eHH;1 B34ATbI U3 OTKPBITBIX HCTOYHHUKOB CCTHU I/IHTepHeT.
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DIDACTICS IN THE SYSTEM OF PEDAGOGICAL SCIENCES

Information and reference materials

Didactics (from Greek didaktikos — teaching and didasko — learning) is a
theory of education and learning, a branch of pedagogy that studies learning in
its entirety and in all its aspects.

The term was introduced by the German educator Wolfgang Rathke. He
understood didactics as a scientific discipline that deals with the study of theo-
retical and methodological foundations of teaching. His work was titled “A
Short Report from Didactics” or “the Art of Teaching by Rathke". The Czech
educator Jan Amos Comenius defined didactics such way in his work “The

Great Didactics™,

Wolfgang Rathke Jan Amos Comenius
(1671-1635) (1592-1670)

The object of didactics:

— learning in its entire scope and in all its aspects (Pidkasisty P.1.);

— interrelation of the educational process itself and learning as phenomena
of objective pedagogical reality, where learning acts as an educational tool
(V.A. Sitarov, V.A. Slastenin).

! Here and below images are taken from public Internet sources.
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lIpeomem ouoaxmuxu:

obGydeHHe KaK CpeICTBO 06pa30BaHUA U BOCIIUTAHUS
4yeJIOBeKa, T.e. B3aUMO/IeHCTBHe ITPeNoIaBaHUs U Y€ HHS B UX
€/IUHCTBE, 06eCIeuYHBaKIIee OPraHH30BAHHOE YUUTEIEM
yCBOeHMe y4allHMHCSA cofeprKaHust obpasopanus (Poccuiickas
e JarOrHYecKas SHITHKJIOIe THIO )

CHUCTEMa OTHOUIEHHH: YYHUTEND - YIEHHK, YI€HHK - y4e GHbIH
MaTepHasl, Y4eHHK - Apyrue yaeHUkH ([Iugxacuctoiii [1.1.)

BCSIKasi CO3HATEIbHASA JUAAKTHYECKast [IeATeIbHOCTD,
BBIPaKAKIAACA B TPOIleccax 06yueHHs, B UX COJEPIKAHUH,
X0Je, MeTOJAX, CpeICTBAX U OPraHU3all MY, IO HHEHHAs
noctaBaeHHbIM 1AM (OkoHB B.)

Puc. 1. [IpenMer nunakTuku (BO3MOXKHBIC BAPUAHTHI)

DyHKYyUU OUOAKMUKU:

— HAYYHO-TE€OPETUYECKAss U HOPMATUBHO-NPUKIaAHAs (KOHCTPYKTUBHO-
texHuueckas) (Okons B.);

WIH

— TEOpEeTHYeCKasl (AMarHOCTUYECKAasi U MPOTHOCTUYECKAsI) M IpPaKTH4e-
ckas (uHcTpymeHTanbHas) (Kanucesuu Y.).

TEOPETHYECKAA

1]

L

INPAKTUYECKAA

Puc. 2. ®yHKIMU TUIaKTUKU
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The subject of didactics:

learning as a means of education and upbringing of a person,
so, the interaction of teaching and learning in their unity
ensuring the assimilation of educational students’ content that
is organized by the teacher (Russian Pedagogical Encyclopedia)

the system of relations: a teacher- a student, a student -
learning material, a student - other students (Pidkasisty P.I.)

all conscious didactic activity that is expressed in learning
processes, in their content, course, methods, means and
organisation subordinated to the set goals (Okon' V.).

Fig. 1. The subject of didactics (possible options)

Functions of didactics:

— scientific theoretical and normative applied (constructive technical)
(Okon’ V),

or

— theoretical (diagnostic and prognostic) and practical (instrumental)
(Kapisevich C.)

7

PRACTICAL

THEORETICAL

/{

Fig. 2. Didactics functions
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3aoauu oudaxmuxu:

— MCCJIEIOBAHNE CYLIHOCTH, 3aKOHOMEPHOCTEN Y MPUHIIUIIOB OOYyUYECHHUS;

— IPOEKTUPOBAHUE COJIEpPKaHU OOpa3oBaHMs, 00pa30BaTENIbHBIX CTaH-
JapToOB;

— pa3paboTKa HOBBIX CHCTEM M TE€XHOJIOTMI 00yuyeHus, (GopM, METOJIOB,
IpUEMOB OOy4Y€HUs, aJbTEPHATUBHBIX CUCTEM IAUArHOCTUKU M KOHTPOJS pe-
3yJbTaTOB O0YyUYEHUS;

— BBISIBJICHHE TEHACHLMH pa3BUTHUS 00pa30BaHUs, POTHO3UPOBAHUE pe-
3yJlbTATOB U TIP.

Obwas ouoaxmuka OTBEYAET HA BOIPOCHI: C KAKUMH IIEJIIMHU, KOTO, Ye-
MY ¥ KaK M C TIOMOIIIbIO YeT0 00ydaTh IO BCEM MPEAMETAM U Ha BCEX CTYMNECHIX

oOpa3oBaHuUsI?
Obuwasn

OWAAKTUKA

Obuwasn
OWAAKTUKA

* 3a4yem? e Yemy?
e Koro? e Kak?
Obuwasn Obuwasn
OWOaKTMKa OWOaKTHKa

S N\

Puc. 3. Bonpocsl o0111e# 1uaakTHKA

Yacmuvle ouoaxmuxu (TPEAMETHBIE METOUKH) Pa3padaThIBAOT TEOPHUIO
MIPENOIaBaHNs KOHKPETHBIX YI€OHBIX TUCITUTUIVH.
IIpobnemvl coepemenHol OUOAKMUKU:

r ")

onpeejieHHe IOHATHHHOTO anmnaparTa

pazpaboTka kKpuTepHes oTOopa coepKaHuA 06pa3oBaHHA

paspafoTKa HOBBIX METO/IOB H GopM 06ydeHHsA

HCIIOJIE30BaHHE HOBEIX HHd)OpMElU,HOHHbIK TeXHOJIOTHH -

auddepennuanua obyueHus

[ obocHoBaHHe 06LEKTHBHEIX CHCTEM OLleHHBAHHSA
pe3y/ILTATOB 00yHeHHA

\

Puc. 4. [IpoGiemMbl THIaKTHKA
9



The tasks of didactics:

— the study of the essence, patterns and principles of learning;

— designing the content of education, educational standards;

— development of new learning systems and technologies, forms, me-
thods, teaching techniques, alternative systems for diagnosis and control of
learning outcomes;

— identification of trends in the development of education, forecasting of
results, etc.

General didactics answers the questions: for what purposes, whom, what
and how and what help to teach with in all subjects and at all levels of educa-

tion?

General General

didactics didactics
e What?

e Whome?

e Why?

e How?

General General
didactics didactics

S N\

Fig. 3. Questions of general didactics

Private didactics (subject methodologies) develop the theory of teaching
specific academic disciplines.
IIpobremvt coepemennot OuOaKMuKU:

—[ concept definition

developing of criteria for selection of educational content ]—

using of new information technologies

—[ developing of new methods and forms of training

differentiation of learning

substantiation of objective systems for evaluating learning
outcomes

—

Fig. 4. Didactic problems
10



OcHosHble Memooonocuieckue nooxoovl K UCCAe008aHUI0 Npobdiem Ou-
OaKMUKU.

CucTteMHBI TOAXOI: OTHOCUTEIBHO CAMOCTOSATEIbHBIE KOMITOHEHTHI
0o0y4YeHHUs pacCMaTPHUBAIOTCS BO B3aUMOCBSI3H, B CUCTEME, YTO IO3BOJISIET BbI-
SBUTH OOIIME CHCTEMHBIC CBOMCTBA W KAaYECTBEHHBIC XaPAKTEPUCTHKUA COCTAB-
JISTFOIIIAX CUCTEMY DJICMEHTOB.

JINYHOCTHBIA TOAXOJ: OpPHUEHTAlUs IPH KOHCTPYHMPOBAHHWH IIpoIiecca
oOy4eHUsI Ha JIMYHOCTh KaK Ha 11eJb, CYOBEKT, pe3yIbTaT U TJABHBINA KPUTCPHIA
ero 3(pheKTUBHOCTH.

JlesITeTbHOCTHBIA TOJX0J: Oa3upyeTcsi Ha MPUHSATHU NEATEIHLHOCTH KaK
OCHOBBI, CPEJICTBA U PEIIAIOIICTO YCIOBUS PA3BUTHSI JIMYHOCTH, TpeOyeT crie-
[IUaIbHON PabOThl IO BHIOOPY M OpraHU3aIliu JeATEILHOCTH peOeHKa, Mo aK-
TUBH3AIIMN U TIEPEBOAY €TI0 B MO3UIMIO0 CYOHhEKTA MMO3HAHMS M OOIIEHUS.

KyapTyponornyeckuii moaxoa: MpearnoigaraeT OCBOCHHE KyJIbTYphl Kak
CUCTEMBI IIEHHOCTEH, CTOCOOCTBYIOIIEH Pa3BUTHIO YETIOBEKA, CTAHOBIICHUIO €T0
KaK TBOPYECKOU JIMYHOCTH.

CUCTeMHBIH

\_ y,
LY
r ~\
JIMIHOCTHBIH
\. J
A"
e ~

,ILEHTEJIbHOCTHbII':I

\. J
LY
e “
Ky/IbTYPOJIOTHYeCKHH
\. y,

\

Puc. 5. OcHOBHEIE METOIOJIOTHUECKHUE TTOIXObI
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The main methodological approaches to the study of didactic problems:

Systematic approach: relatively independent components of learning are
considered in interconnection, in the system that allows to reveal the general
system properties and qualitative characteristics of the elements composing the
system.

Personal approach: orientation in the design of the learning process on the
individual as a goal, subject, result and the main criterion of its effectiveness.

Activity approach: it is based on the acceptance of activity as the basis,
means and decisive condition for the development of personality; it requires
special work on the selection and organisation of the child's activity, on activa-
tion and transfer of the child to the position of the subject of cognition and
communication.

Cultural approach: it implies mastering culture as a system of values that
contributes to human development and the formation of a creative personality.

e “
systematic
\ J
b Y

e “
personal

\ J
kY

e “

activity-based

\ J
LY
e ~
cultural
\ J

\

Fig. 5. The main methodological approaches
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OcHoenvle kamezopuu oudaxmuku (Poccuiickast megarorudeckas SHITUK-
Joneaus).

OO6pa3oBaHue — MPOIECC COIHATM3AINHN, OCYIIECTBISIEMON B MHTEpEcax
JUYHOCTHU M ob1iecTBa. B oOpazoBanue BXoAsaT obyuenue n eocnumanue. B 00-
pPa30BaHWM WHIWBHJ OCBAaWBAaE€T COBOKYIMHOCTh 3HAHWW, YMEHHM, HPaBCTBCH-
HBIX U KYJbTYPHBIX IIEHHOCTEH.

OOyueHrne — COBMECTHas II€JICHANPABIICHHAS JEATCILHOCTh YUUTENS H
YYaIUXCS, B X0JI€ KOTOPOUW OCYIIECTBIISAIOTCS pa3BUTHE JTUYHOCTH, €€ 00pa3o-
BaHHE U BOCIIUTAHHUE.

[IpenonaBanue — yrnpapjieHUE y4eOHO-TIO3HABATEIBLHOU JESATEILHOCTHIO
00y4yaeMbIX.

YueOHas nesITeabHOCTh — BHUJ JACATEILHOCTH YEJIOBEKA, HAINpPaBJICHHBIN
Ha YCBOCHUE TEOPETUYECKUX 3HAHUM U NMPAKTUYECKUX YMEHUM.

Bonpocbwl u 3adaHus

1. [ToaroroBbTe 0630p MHTEpHET-UCTOUHUKOB 110 Teme. Kakue mpoOemMbl
COBPEMEHHOM NUIaKTUKHU 00CYKJal0TCs Ha cTpaHuiiax cetu Murepuer?

2. Boibepute U3 MpeyIoKeHHOTO CIHUCKA MOHSTHS, UMEIOIINE HEIOCPe/I-
CTBEHHOE OTHOIIICHHE K TeMe. BCroMHUTE WX ompeneieHus: gocnumanue, 00-
paszosaHue, popmuposarue, pazgumue, CmMpyKmypa, cucmema, 3HaHus, yMeHus,
ouoaxkmuxa, npoyecc, cooepicarue, ymeHue, oouas OuOaKmuxa, npeomemnas
MemoouKa, npoyecc o0yueHus, y4eOHas O0esimelbHOCmb, npenoodasarue, yue-
Hue.

3. Hononuure Te3uc. Jlupaktuka — Teopusi oOpa3oBaHMs U OOy4eHUS,
OTpacib NE€JAroruKu, KOTopas UCCIEayeT

4. Kakoi moaxos 0a3upyercss Ha MPUHATHHU JCSATEILHOCTU KaK OCHOBBI,
CPEACTBA U PELIAIOIIETO YCIOBUS Pa3BUTHUS TUUYHOCTH?

A) TUYHOCTHBIN

B) nesitenbHOCTHBIN

C) cucteMHbIH

5. Kakoit mogxon TpeOyeT paccMaTpuBaTh OTAEIbHbIE KOMIOHEHTHI 00Y-
YEHUS BO B3aMMOCBSI3U?

A) TUYHOCTHBIN

B) nesitenbHOCTHBIN

C) cucTteMHbIi

13



Basic categories of didactics (Russian Pedagogical Encyclopaedia):

Education is a process of socialisation carried out in the interests of the
individual and society. Education includes training and upbringing. In educa-
tion an individual learns a set of knowledge, skills, moral and cultural values.

Learning is a joint purposeful activity of a teacher and students, in the
course of which personal development, education and upbringing are carried
out.

Teaching is a management of learning and cognitive students’ activity.

Learning activity is a type of human activity aimed at learning theoretical
knowledge and practical skills.

Questions and tasks

1. Prepare an overview of Internet sources on the topic. What problems of
modern didactics are discussed on the Internet?

2. Choose from the proposed list the concepts that are directly related to
the topic. Recall their definitions: education, education, formation, develop-
ment, structure, system, knowledge, skills, didactics, process, content, skills,
general didactics, subject methodology, learning process, learning activity,
teaching, learning.

3. Complete the thesis. Didactics is a theory of education and learning, a
branch of pedagogy that studies

4. \Which approach is based on the acceptance of activity as the basis,
means and decisive condition for the development of personality?

A) personal

B) activity-based

C) systemic

5. Which approach requires to consider individual components of training
in interrelation?

A) personal

B) activity based

C) systemic

14



CYIIHOCTDb OBYYEHHUA
KAK IIEJAT'OT'MYECKOTI'O ITIPOLECCA

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Obyuenue:

— «criennpruUecKuil mpoliecc Mo3HaHus, ynpasiasieMblid negarorom» (Cia-
cTteHuH B.A.);

— «UEJICHANPABJIEHHBINA NEAArOrMYEeCKU MPOLIECC OpraHu3alud U CTUMY-
JUPOBAHUSl aKTUBHOW Y4eOHO-TIO3HABATEIBHON IEATEIbHOCTH YYAIIUXCS IO
OBJIQJCHUIO HAYYHBIMH 3HAHUSMH U HABBIKAMH, Pa3BUTHUIO TBOPUYECKHUX CIIO-
coOHOCTEH, MUPOBO33PEHUS U HPABCTBEHHO-ICTETHUUYECKUX B3TJISAOB M yOEK-
nenuit» (Xapmnamo U.D.);

— «IIeJICHAIIPABJICHHOE B3aMMOJCHCTBUE MPENOJaBaTelisi U y4yalluxcs, B
X0JI€ KOTOPOT0 pelIarTcs 3a7auu oopa3zoBanus yueHukoB» (badbanckuii FO.K.);

— «IPOIECC AaKTUBHOIO IIEJICHANPABICHHOTO B3aUMOJCHUCTBUS MEXKIY
oOyyaronuMcsa 1 00y4aeMbIM, B Pe3yJibTaTe KOTOpOro y odyuatomierocs: ¢hop-
MUPYIOTCSI ONIPEACIICHHBIE 3HAHUSA, YMEHUs, HaBbIKU (3Y HbI), ONBIT neaTenbHo-
CTU U MOBEJICHUS, a TaKXKe JIMYHOCTHBIC KauecTBa» ([Tuakacuctsriii I1.11.).

Dyuxkyuu obyuenus:

o6pa3zorare ibHadA (0CBOEHHE YIALUMHCA CHCTEMBI HAYYHBIX
3HAHWH, YMEHHH, HABBIKOB C [[€JIbI0 UX HCTI0/Ib30BaHUS HA
paKTHKE)

4 BOCHHUTBIBaIasA (popMHUpoOBaHHe HAYYHOTO MUPOBO33PEHUS; )
OTHOLIEeHHs BOCIHTAHHHUKOB K HayKe, y4eHI0, IpUpPoJe, TPYAY,
ob11ecTBy, caMoMy cebe U APYTHM, BBIPAKAIOIIErocsi BO
B3IVIAJAX, Ueaax, y6eKIeHUSX; BOCIUTAHHE MOPaIbHBIX

Ka4eCTB JIMYHOCTH, BOJIEBBIX 4EPT XapaKTePa U COYHATbHO
\_ IpHeMJIEMBIX GOPM MOBEAEHHUS) )
pa3BUBaKONIAA (pa3BUTHE IUYHOCTH KAK [I€JIOCTHOH
TICUXUYeCKOH CUCTEMBI)

Puc. 6. ®ynkiuu obydenus (B.A. CnactenuH)
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THE ESSENCE OF TEACHING
AS A PEDAGOGICAL PROCESS

Information and Reference Materials

Teaching:

— “a specific process of cognition managed by a teacher” (Slastenin
V.A);

— “a purposeful pedagogical process of organising and stimulating active
learning and cognitive activity of students to master scientific knowledge and
skills, develop creative abilities, world outlook and moral and aesthetic views
and beliefs” (Kharlamov L.F.);

— “purposeful interaction between teacher and students during which the
tasks of students’ education are solved” (Babansky Y .K.);

— “the process of active purposeful interaction between the learner and the
learner as a result of which the learner forms certain knowledge, skills,
(SKILLS), experience of activity and behaviour as well as personal qualities”
(P.I. Pidkasisty).

Teaching functions:

[ educational (mastering by pupils of the system of scientific
knowledge, skills, abilities, skills with the purpose of their use in
practice)

\

IIr_i:dut::::tinirg; (formation of a scientific worldview; pupils' attitudes lnn_“\‘I
science, science, nature, work, society, themselves and others,
expressed in views, ideals, beliefs; education of moral qualities of
personality, strong-willed character traits and socially acceptable
forms of behavior)

. J/

—

developing (development of personality as an integral mental
system)

Fig. 6. Functions of teaching (V.A. Slastenin)
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Llenocmuswiii xapaxmep obyuenusi — €TUHCTBO 00pa30BaTEIbLHOM, Pa3BU-
BaIOIIEH U BOCIUTHIBAIONICH (DYHKITUH.

I nobanvnas yenv 06yuenuss — BCECTOPOHHEE M TAPMOHUYECKOE PA3BUTHE
MOJIPACTAIOIIETO TOKOJICHUs, (POPMHUPOBAHKUE TpakJAaHUHA MPABOBOTO JEMO-

kpatuaeckoro rocyaapcrsa (I1.U. [TuakacucTsrif).

L]enu obyuenus: o0pazoBateiibHas, pa3BUBAIONIAs U BOCIIUTATEIbHAS.

3aoauu obyuenus:

OpraHHU3allUAd HUX Mo3HaBaTeJbHOHN AeATEJIBbHOCTH 110
OBJIAAEHHWIO HAYYHBIMH 3HAHHUAMH, YMEHNAMHA U HABBIKAMH

CTUMYJ/JIMPOBaHHE yT{eﬁHO-l'[OBHaB aTeJbHOW aKTHBHOCTH
ydallluxcd

Pa3BUTHE MBIIIJIEHHUA, TAMATH, TBOPUYECKHUX CIIOCOGHOCTEN

BbIpabOTKA HAYYHOT'O MHUPOBO33PEHHUSA

COBCPIICHCTBOBAHHEC y‘{eﬁHbIX YMCHHﬁ Y HAaBbIKOB

Puc. 7. 3agaumn oOyuenus (Xapiamor N.®.)

Ilpuznaxu obyuenus:

¢ JIBYCTOPOHHHA XapaxkTep; COBMECTHAA JACATEALHOCTH YHYHTEAA M
YHANMXCA; PYKOBOACTBO CO CTOPOHBI YHYHTENAN; ChnelHanbHas
NAAHOMEPHAR OPraHM3aAlMA M YIPABACHHE; LEAOCTHOCTL H €IMHCTRBO;
COOTBETCTBHE 3AKOHOMECPHOCTAM BO3PACTHOIO PA3BHTHA YHAUIMXCH;
YIPABACHHE PAIBHTHEM H BOCTIHTAHHEM YUALLMXCH;

J., |

* IHHAMHYHOCTD; HeAeHaNPpaBaeHHOCTD; 1eAecoobpazHOCTD;
HCCACAOBATENBCKHA XapakTep # NpoGAEeMHOCTb;, NEPMAHEHTHOCTDH
(HENPEPHIBHOCTD, EAMHCTRO BCEX CTYNCHEH ), KOHTPOAHPYEMOCTD;
NPOAYKTHEBHOCTD, OCYUIECTEHMOCTD; KOMILIEKCHOCTD (OAHOBPEMEHHOE
peleHHe MHOrMX 3aaa4).

Puc. 8. Ilpusnaku o6yuenus (Ilomnacerit N.I1.)
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The holistic nature of teaching is the unity of educational, developmental
and educational functions.

The global purpose of education is the comprehensive and harmonious
development of the younger generation, the formation of a citizen of a demo-
cratic state based on the rule of law (P.l. Pidkasisty).

Teaching purposes: educational, developing and educating.

Teaching tasks:

[ organising their cognitive activities to acquire scientific
| knowledge, skills and abilities

stimulating of students' learning and cognitive activity

developing of thinking, memory, creative abilities

developing a scientific worldview

improving of learning skills

Fig. 7. Teaching tasks (Kharlamov I.F.)

Signs of teaching:

= twro-way nature; teacher-pupil collaboration; teacher guidance; special
systematic organisation and management; coherence and unity;
conformity with the patterns of pupils' age-related development;
management of pupils’ development and education;

= dynamism; purposefulness; expediency: research character and
problematic nature; permanence [continuity, unity of zll stages);
controllability; productivity; feasibility; comprehensiveness
[simultaneous solution of many taslks].

Fig. 8. Signs of teaching (Podlasy I.P.)
18



Cmpykmypa npoyecca 00yueHus:

1. C TOYKH 3peHUs 0eamelbHOCMH020 n00X00a K 00yYeHUIO (BHYTPEHHSS
CTPYKTYypa):

— Lueneson

— noTpebHOCTHO-MOTUBaALMOHHbBIM

D
= -
I — cofepHarenbHblA
Q
I o
'D onepauoHHO-4eATeNbHOCTHRIM
C
g = OLEHOYHO-pe3yNbTaTUBHbIK
x
— KOHTPONbHO-PeryNMpoBOYHbIN
— 3IMOLIMOHANbHO-BONEBOM

Puc. 9. KomnoHneHTs! nipoiiecca 00yueHus
(IesiTenbHOCTHBIN 1ToX011) 110 XapiamoBy ..

2. C TOYKHM 3peHUsl cooeparcamenbHo20 nooxooa K 00y4eHuIo:

otbop, cucTtemaTmsauma, CTPYKTYpUpPOBaHUE yUUTElEM
y4yebHOM MHPOpMaLIMK M NpeabaBiEHME ee yYallMMca

BOCNPUATUE, OCO3HAHUE U OBNAZAEHME ITOM
mHbopmaLmen u metogamm paboTbl € HEO yYaLLMMUCS

opraHwnsalUua paloHaIbHOM SPPERTUBHOM
OEeATeNIbHOCTU yYaLLMXCA MO 0BaleHUI0 CUCTEMOM
3HaHMM, YyMEHUMN, HaBbIKOB, OTHOLLEHMM U cnocobos
JeATeNbHOCTH

KOMMNOHEeHTLI
|

Puc. 10. KomnoneHTsI mpoiiecca 00yueHus
(conmepkaTesbHbIA MOJIXO/)
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Structure of the teaching process:

1. The point of view of an activity-based approach to teaching (internal
structure):

— objective

= motivational

— meaningful

operational activie

— evaluative and effective

The components

— control and adjustment

= emotional and volitional

Fig. 9 Components of the teaching process
(activity approach) according to Kharlamov I.F.

selecting, systematisating and structuring of
— educational information by the teacher and its
presenting to students

students' perception, awareness and mastery of this
information and how to work with it

organising of rational effective activity of pupils to
—1 master the system of knowledge, skills, attitudes
and ways of activity

The components
|

Fig. 10. Components of the learning process
(content approach)

20



Conepxxanue yueo-
HOTO MaTepuaia

MeTtoast
A 4

oOyueHus
Lems JleaTensHOCTh JlestensHOCTH Pesynbrar
o0y4eHus | npernogasatens yUeHHSA g
A ¥ Cpencrtsa A
o0yJeHHs

OpraHu3alnoHHbIe
(dhopMbl 00yueHUS

Puc. 11. Moaens ctpykTypsl yueoHoro mnporecca (I1.W. TTugkacuctsrit)

Jsuxcywas cuna npoyecca ob6yuenusi — IpOTUBOPEUNE MEXKY BbIJBUTAE-
MBIMHU XOJIOM OOy4YeHHMs MO3HABATEIbHBIMU U MPAKTUYECKUMU 3aJladyaMy U Ha-
JUYHBIM YPOBHEM 3HAaHHI, YMEHHI U HABBIKOB YYalllUXCS, UX YMCTBEHHOIO
pa3Butus U otHoweHuit (M.A. JlaHumoB).

Jlozuka obyuenus ¢ mouku 3peHusi meopuu NO3HAHUsi — OT JKABOTO CO3€Ep-
[aHUs K a0CTPAKTHOMY MBIIUICHHUIO U OT HETO K IIPaKTUKE:

— YyBCTBEHHOE IO3HAHUE YEPE3 BOCIPUATUE U OLLYIICHUE;

— a0cTpakTHOE MBIIUIEHUE Yepe3 MOHUMaHUe, OCMBbICIIEHUE, 0000LIeHuE;

— NpUMEHEHUE 3HAHUM (MMPaKTHKA).

AGCTPaKTHOE Mbil/IeHHUE
HuBoe cosepaHue
( (4epes NoHMMaHHE, MpaKTUKa
yepes BOCMPUATHE U o
po EEME) OCMBICNIEHNE, (NPUMEHeHWe 3HaHU )
iyt obobLeHme)

Puc. 12. Jloruka oOy4eHHs C TOUYKH 3PEHUS] TEOPUU TTO3HAHUS
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The content of the
educational
material

Trainng methods

Purpose
training >

Teacher's
activity

< Teaching aids

A

A

learning tools

Learning
activity

N

Organizational
forms of training

A

Fig. 11. The model of the structure of the educational process
(P.1. Pidkasisty)

The driving force of the training process is the contradiction between the
cognitive and practical tasks put forward by the course of learning and the cur-
rent level of knowledge, skills and abilities of students, their mental develop-

ment and attitudes (M.A. Danilov).

The logic of training from the point of view of the theory of cognition -

from living contemplation to abstract thinking and from it to practice:
— sensual cognition through perception and sensation;

— abstract thinking through understanding, comprehension, generalisa-

tion;

— application of knowledge (practice).

Living contemplation
(through perception and

sensation)

~N

J

Fig. 12. The logic of learning from the perspective of cognitive theory

\
Abstract thinking Dracti
ractice
(through understanding, o
comprehension, (application of
generalization) knowledge)
J/
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MO’KHO BBIJICJIMTH YCTBIPC LIUKJIA O6Y‘I€HI/IHI

3axkaruumevHouill -
KOHTPOJIb U
CaMOKOHTPOJIb
YCIEMHOCTH Yyie6HOU
NPaKTUKHU.

HauvaavHbill -
OBJIaJIeHUe 061Iei
CXeMoi1 y4e6HOT0
MaTepuasa u
MeTOJlaMH ero
NpUMEeHeHMUs.

Tpemuil yuk -
cHCcTeMaTH3alus,
0606111eHHe IOHATHH,
HUCIIOJb30BaHUe
VCBOEHHOTO B
KH3HEHHOH
MPaKTHUKe.

Bmopotl yuka -
NIOBTOpPEHUEe 0611
CXeMbl y4e6HOT0
MaTepuaia u
0oTpaboTkKa MeTo/a
(MeTOnORB) ero
NpHUMeHeHHUS.

Puc. 13. Huxnsl 00yueHus

Ha teueHnue u pe3ynabTaT 0OyueHHMs BIUAIOT ()akmopwsl. y4eOHbII Marte-
puan (YM) — oobexTuBHas uHbopMalus U ee JuJakTudeckass oopaboTka; op-
raHuzalnuoHHo-niegarornyeckoe Bausiuue (OIIB) — nmesTenbHOCTH yuduTeNeH,
MeToAbl oOydeHus, 00opyaoBaHue, yciaoBus; obydaemocTh ywammxcs (OVY);

Bpems (B).

Pezynomam 06yuenus — pa3BuTHE INYHOCTH.

6HYmMpeHHUe . aKaJieMUIecKas ycrie-
Ba€MOCTbh, KAUECTBO 3HAHMI, CTETICHb
HapaOOTaHHOCTH YMEHHH U HAaBBIKOB,
YPOBEHB Pa3BUTHS 00yUAIOIIETOCS,
YpOBEHb OOYUYEHHOCTH U 00y9aeMOCTH

6HeulHue. CTETICHD a/IalITalliN BBIITY-
CKHUKA K )KU3HHU U JEATETBbHOCTH, TEM-
Bl POCTa CaMOOOPa30BaHUs, YPOBEHb
00pa30BaHHOCTH WJIH MPO(eCcCHOHAIb-
HOT'O MacTepCTBa, TOTOBHOCTH TTOBHI-
CUTb 00pa3oBaHue

Puc. 14. Kpurepuu s3ppextuBHOCTH 00yUeHUs
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There are four training cycles:

Primary - mastering

Final - control and
S the general scheme of
self-monitoring of the :
the educational
success of the .
: . material and methods
educational practice. X L
of its application.

The second cycle is the

The s e s epetionofte
% Lo general scheme of the
generalisation of d onal al
concepts, use of what educationa’ materia
has been);'earnt in life and practising the
ractice method(s) of its
p ’ application.

Fig. 13. Training cycles

The course and outcome of training are influenced by factors: learning
material (LM) — objective information and its didactic processing; organiza-
tional pedagogical influence (OPI) — teachers' activities, teaching methods,
equipment, conditions; student learning (SL); time (T).

The result of training is personal development.

external: the degree of adaptation of
the graduate to life and activity, the rate
of growth of self-education, the level of
education or professional skills, readi-
ness to improve education

internal: academic performance, quali-
ty of knowledge, degree of skills de-
velopment, level of learner develop-
ment, level of learning and teachability

Fig. 14. Criteria for training effectiveness
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Bonpocbl u 3adaHus

1. Onupasicb Ha NMPUBEJCHHBIC B HAayaje JICKIUU OMNPEICIICHUS MOHSITHUS
«00yYEeHUs» YCTAaHOBUTE MOHUMAHUE CYIIHOCTH Ipollecca 00y4eHusi B COBpe-
MEHHOW POCCUMCKOM TMAAKTHKE.

2. Kakum o6pa3zoM paccMaTpuBaeTCs CYIIHOCTh OOYYEHHS B KUTaWCKOMN
nenaroruke. OTBET NOATBEPANTE 2-3 ONPEACICHUSIMU KUTAUCKUX aBTOPOB.

3. Jononuute omnpeneneHue: «OO0yueHHe — 3TO IIeJICHANIPABICHHOE
MpEenoIaBaTeNsi U yJaluxcs, B X0J€ KOTOPOTO PEeIIaroTCsI
3amaun obpaszoBanus yuenukoB» (FO.K. babanckuit).

4. YcTaHOBUTE COOTBETCTBHE:
@yHKyull npoyecca 0OVueHUs U UX XapaKmepucmux:

1. o6pa3oBarenbHas A. OpueHranys Ha pa3BUTHE JUYHOCTH KaK ILIEJIO-
CTHOM TICUXUYECKOU CUCTEMBI
2. BOcUTaTelIbHAs b. OcBoeHue yyanmuMucsi CUCTEMbl HAyUYHbBIX 3Ha-

HUM, YMEHUU U HABBIKOB C LIEJIbIO UX UCIIOJIb30BA-
HHUS HA NIPAKTUKE

3. pa3BuBaroLIas B. ®opmupoBaHre HAyYHOTO MUPOBO33PECHUS U
CHUCTEMBI OTHOLLICHUN BOCIIMTAHHUKOB, B KOHEYHOM
CYETE, BBIPAXKAIOIIMXCA BO B3IISAAX, UACAIAX,
yOCKICHUSIX

5. M3yuurte marepuan yueOHuka Ilenarorvka (mox pemakuueit H.B. bo-
ponoBckoi, A.A. Peana) u mpejcraBbTe MepeyueHb MmokaszaTesieil kauecTBa 3Ha-
HUM.

6. B kakux comporieccax MposIBISETCS JBYCTOPOHHUM XapakTep o0yue-
HUs?
1) ydyeHue u npenojaBaHue; 2) y4eHHUE U BOCHUTAHUE,
3) BocnHUTaHuE U pa3BUTHE; 4) YUCHHE U pa3BUTHE.

7. B kakoil Teopuu JOTHUKA Mpoliecca 00yUeHHs MPEe/ICTaBICHA OT KUBOTO
co3eplianusi, K a0CTPaKTHOMY MBIIIJICHUIO M OT HETO K MPaKTUKe?
1) reopuu I1.4. 'anbnepuna; 2) TeopuH MO3HAHUS;
3) reopuu B.B. /[aBb110Ba; 4) Teopuu JI.B. 3ankoBa.
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Questions and tasks

1. Based on the definitions of the concept of ‘training’ given at the begin-
ning of the lecture, establish an understanding of the essence of the training
process in modern Russian didactics.

2. How the essence of learning is considered in Chinese pedagogy.
Confirm your answer with 2-3 definitions of Chinese authors.

3.  Complete the definition: ‘Teaching is a  purposeful
teacher and students, during which the tasks of education of
students are solved’ (Y.K. Babansky).

4.  Establish correspondence:
functions of the learning process and their characteristics:

1. educational A. Focus on the development of the individual as a
whole mental system

2. educative b. Mastering the system of scientific knowledge,
skills and abilities by students in order to use them
in practice

3. developing B. Forming of a scientific worldview and a system
of attitudes of pupils, ultimately expressing them-
selves in views, ideals and convictions

5. Study the material of the textbook Pedagogy (edited by
N.V. Bordovskaya, A.A. Rean) and provide a list of indicators of the quality of
knowledge.

6. In what processes does the two-way nature of learning manifest itself?
1) learning and teaching; 2) learning and upbringing;
3) upbringing and development;  4) learning and development.

7. In which theory is the logic of the training process presented from liv-
ing contemplation to abstract thinking and from it to practice?
1) theories of P.Ya. Galperin; 2) theories of cognition;
3) theories of V.V. Davydov; 4) theories of L.V. Zankov.
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KOHLEIIOUHU OBYYEHHUA

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Konyenyus — (nat. conception — noHUMaHue) — OO 3aMbICEII, OCHOB-
Has ujes TpyJa, OCHOBaHHAs HA OMPEEICHHOW CUCTEME B3IJISI0OB, PUHITUIIOB
B KaKo-1u00 00J1acTH.

Konyenyus neoacocuueckas — cucteMa uacH, BBIBOJIOB O 3aKOHOMEPHO-
CTSIX M CYIIHOCTH I€IarOTMYEeCKOro Mpoliecca, MPUHIMIAX €ro OpraHu3alud 1
METOJlaX OCYIIECTBIICHHS, TOCTPOCHHAs Ha OINPEACICHHOU TeOPETUKO-
METO/I0JIOTUYECKON OCHOBE U 00OOIIEHUH COBPEMEHHOTIO MEPEIOBOro IMeaaro-
TUYECKOT0 OMbITa, B TOM YHUCJIE U COOCTBEHHOTO, PKCIEPUMEHTAIILHO MpPOBE-
penHoro (Poccuiickas nenarorudeckas sHukioneaus, 2005).

Jluoaxmuueckas KoHyenyus WA OUOAKMUYECKAs cucmema — COBOKYII-
HOCTb AJIEMEHTOB, 00pa3yIOIIUX €AUHYIO LEIbHYIO CTPYKTYPY, CIy>Kalas J10c-
TrkeHuto 1enert ooyuenus ([lunkacucteiii [1.1.). Ee onucanue cBoauTes K xa-
pakTepUCTHKE IIeJiel, coaepKaHus 00pa3oBaHusA, AUIAKTHUYECKHX IMPOLIECCOB,
METOJ0B, CPEICTB, (hopM 00yUEHUS U €ro MPUHLIUIIOB.

TpaauiIMOHHO B MEAArOrvKe BBIACISIOT TPU MPUHIUIIHAIBHO OTJIMYAIO-
muyecs MeXay coOoil koHnenumu: aunaaktuka WM.d. ['epbapra; mumakTuka
J1. Iptoun; cCOBpeMEHHas TUJAKTUKA.

HNorann ®@puapux I'epdapt JsxoH lIbIOlI‘/I“
(1776-1841) (1859-1952)
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CONCEPTS OF TEACHING

Information and reference materials

Concept — (Latin concertion — understanding) — general idea, basic idea of
work, based on a certain system of views, principles in any field.

Pedagogical concept is a system of ideas, conclusions about the regulari-
ties and essence of the pedagogical process, principles of its organisation and
methods of implementation, built on a certain theoretical and methodological
basis and generalisation of modern advanced pedagogical experience, including
one's own, experimentally tested (Russian Pedagogical Encyclopedia, 2005).

Didactic concept or didactic system is a set of elements that form a single
integral structure, serving to achieve the goals of learning (P.l. Pidkasisty). Its
description is reduced to the characteristics of objectives, educational content,
didactic processes, methods, means, forms of learning and its principles.

There are three fundamentally different concepts in pedagogy traditional-
ly: I.F. Herbart's didactics; D. Dewey's didactics; modern didactics.

Johann Friedrich Herbart John Dewey
(1776-1841) (1859-1952)
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Tpaouyuonnas cucmema o6yuenus: ocHoBaTenab — Horann ®punpux
I'epbaprt, Hemerkuit pustocod, MCUXOJIOT U MeIaror.

VYuenue ['epOapTa o ponu anmepleniiuu B YCBOGHUU HOBBIX 3HAHHUM MO-
CIIy>KUJIO TEOPETUYECKOW OCHOBOW MOCTPOCHUS YPOKa, pa3padOTKU MPUHIIUIIOB
MOCJIE0BATENILHOCTH, CHCTEMHOCTH O0YUYEHUS U JIp.

Llenv 6ocnumanus — rapMOHUS BOJIM C STUYECKUMH UAESIMHU U BbIpaOOTKa
MHOTOCTOPOHHET0 uHTepeca. OCHOBHBIE MyTH €€ JOCTUKEHHUS — BOCIUTHIBAIO-
niee oOydeHHne, HpaBCTBEHHOE BOCIHUTAHWE, U yNpaBieHUE (MOJAaBICHUE «IH-
KOU pe3BOCTH» PEOEHKA).

Llenv 06yuenuss — GOpMUPOBAHUE HHTEIUICKTYalIbHBIX YMEHHUH, Mpe-
CTaBJICHUW, IOHATUN TEOPETUUYECKUX 3HAHUM.

Crpykrypa nporecca ooydenus mo U.d. I'epbapry:

CMmMyneHbsv Memodada - BbIIIOJIHEHUE
ynpaMHeHHﬁ C UCIIOJIb30BAHHEM HOBBIX
SHRHHﬁ, Bpra60TKa HaBBbIKOB ITPUMEHEHHUA
HUX Ha IIPpaKTHKE

cmyneHb cucmemsul — CBSI3HOE U3JIOXKEHUe
HOBOI'0 MaTepuaJia C BblieJIeHUEM I[VIaBHBIX
M0JIOXKEHUH, BLIBOAOM NPaBUJI U
dbopmyspoBaHMEM 3aKOHOB

cmyneHb accoyuayuu — yCTaHOBJIEHUE
CBSI3Y HOBBIX MPeJCTaBJEeHUN CO CTapbIMU B
npoiiecce CBO6G0IHOU Gece/ibl

CMyneHsb ACHOCMU — 11epBOHAa4YaJIbHOE
O3HaKOMJIEHHE y4YalllUXCAd C HOBBIM
MaTepuajioM, OCHOBAHHBIM HA HIUPOKOM
HUCITOJIb30BaHHUHU CPeACTB HAVIAJHOCTH

Puc. 15. Ctynenu o0yueHus
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Traditional system of teaching: founder — Johann Friedrich Herbart, Ger-
man philosopher, psychologist and pedagogue.

Herbart's doctrine of the role of apperception in the assimilation of new
knowledge served as a theoretical basis for the construction of a lesson, devel-
oping of the principles of consistency, systematic teaching and others.

The aim of upbringing is to harmonise the will with ethical ideas and to
develop a multifaceted interest. The main ways to achieve this aim are nurtur-
ing education, moral education, and management (suppression of the child's
‘wild impetuosity’).

The aim of teaching is the formation of intellectual skills, ideas, concepts
and theoretical knowledge.

The structure of the teaching process according to I.F. Herbart:

method stage - performing exercises using
new knowledge, developing skills to apply it
in practice

system stage - a coherent presentation of
new material highlighting the main points,
deducing rules and formulating laws

association stage - linking new ideas with
old ones in the process of free conversation

clarity stage - initial familiarisation of
students with new material based on
extensive use of visual aids

Fig. 15. Teaching stages
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N.®. I'epbapt paznuyai Tpu suoa ooyueHus:

— onucamejibHoe — BBISIBJISIIONIEE OMBIT peOCHKA U JIOTIOIHSIONIEE €ro Ha
OCHOBE TIPEJOCTABJICHUS M 3ay4YMBaHHS COOTBETCTBYIOIIEIO0 y4eOHOTO Mare-
puana;

— aHanumuyeckoe — HaIlEJICHHOE Ha Pa3JIOKEHUE BCEX MPE/ICTaBICHUN 00
OKpY>KalollleM Ha OT/ICJIbHBIC 3JIEMEHThI B 3aBUCUMOCTH OT UX CHEIU(PUKH;

— CuHmMemuyeckoe — MPUMEHSIIOLIEECs] B CTapIlieM BO3PACTHOM MEPUOJIE U
YUYUTBIBAIOIIIEE HEOOXOIUMOCTh OOOOIIEHUS U CUHTE3a BCE OCBOCHHOM JE€ThbMU
uH(opmaIuu.

TexHomOrnYecKky0 OCHOBY TPAJWIMOHHON KOHIIEHIIMU OOY4YEHHUs CO-
CTaBJISIET OOBSICHUTEILHO-UITIOCTPATUBHOE O0YUCHHE:!

— OCHOBHBIE€ METO/IbI — 0OBSICHEHUE B COUYCTAHHUH C HATJISTHOCTBIO;

— BEIYyIIHUE BUIBI ACATEIHLHOCTH YUAITUXCS — CIyIIaHUE W 3alIOMUHAHNE;

— OCHOBHOE TpeOoBaHUE U KpuTepuil 3(PHEeKTUBHOCTH — O€301IHO0YHOE
BOCTIPOU3BEIEHNE U3YUYEHHOTO.

anHM‘fl.LhECTBE HE,D,DCTETHH
F N
— 3HOHOMMA BPEMEHM; npenogHeceHue "ToTOBbIX" SHaHWK;
5, r
- n
chepemeHMe CHa yuUTENA K OCEOBOMACHME YUALLMXCA OT
YHaLIMXCA, HeoBX0AMMOCTH CAMOCTOATENBHO M
NPOAYKTMEHO MBIC/NUTE NPU KX
OCBOEHMM;
obneryeHMe NOHUMaHKA " |
CNOMHBIX SHAHWM;
g ™
HEZHAYMTENBHBIE BOSMOMHOCTH
sbderTMEHOR yNpagneHue WHOWBMAYSNMIELMK K
— NpoOLLEeCcCoM anddepeHumaumm yuebroro
npouecca
e ¥

Puc. 16. [IpeumyiiecTBa U HETOCTATKU
00BSICHUTEIbHO-WITIOCTPATUBHOTO O0y4YEeHUS
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I.F. Herbart distinguished between three types of teaching:

— descriptive — revealing the child's experience and supplementing it on
the basis of providing and memorising the relevant teaching material;

— analytical — aimed at decomposing all ideas about the environment into
separate elements depending on their specificity;

— synthetic — applied in the older age period and taking into account the
need to generalise and synthesise all the information mastered by children.

The technological basis of the traditional concept of teaching is explana-
tory illustrative teaching:

— the main methods are explanation combined with visualisation;

— the leading types of pupils' activity are listening and memorising;

— the main requirement and criterion of effectiveness is error-free repro-
duction of what has been learnt.

Advantages Disadvantages
r B
L Crre presenting ‘ready-made
knowledge;
5, r
r .

saving teacher and student
energy; freeing students to think

independently and productively
when mastering them;

facilitating the understanding
of complex knowledge;

insignificant opportunities for
|___] effective process management individualisation and differentiation
of the teaching process

Fig. 16. Advantages and disadvantages of
explanatory illustrative teaching
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Pegopmamopckas, nedoyenmpucmras konyenyus («oOyueHue uepes
oenanu€y: ocHoBarenb — Jx. Jlpton amepukanckuit ¢puiaocod, NCUxosor u me-
Jaror.

Lenv 6ocnumanus — HOPMUPOBAHUE JTUYHOCTH, YMEIOIIEH «IIPUCIIOCO-
OUTBHCS K Pa3IMYHBIM CUTYyallUsIM» B YCIOBHUSIX «CBOOOJHOTO MpeanpuHUMAa-
TEIbCTBAY.

Lenv 06yuenus — pa3BUTHE OOIMX M YMCTBEHHBIX CIIOCOOHOCTEH, pa3HO-
00pa3HbIX YMEHUM JIeTei, HEOOXOIUMBIX JIJII YCIEITHON aanTalidyd B o0IIecT-
B¢ U (pOpMHPOBAaHNY KOHKYPEHTOCIIOCOOHOW JWYHOCTH. B mikonax, padoras-
mux no cucreme Jlpiou, He OBIJIO MOCTOSHHOW MPOTPAMMBbI C MOCIEI0BATEb-
HOM CHCTEMOW M3Yy4YaeMbIX MPEAMETOB, 4 OTOMPAIUCH TOJIBKO 3HAHUA, HEOOXO-
JTUMBIE JIJIS1 )KU3HECHHOTO OIBITa yYaIuXCsl.

OcHogHoti MemoO — MONy4YeHUEe 3HAHUM B X0JI€ CIOHTAHHOW JIEeSITEIbHO-
ctu. CornacHo JIptou, BUIbI YEJIOBEUYECKOM JACATEIBHOCTA — 3TO MHCTPYMEHTHI
JUISL pa3peleHUs] WHIAWBUIYAIbHBIX M COIMAJIBHBIX IpoOsieM. Jpron mpuaep-
KUBAJICS TMEAONCHTPUICCKON TEOPUHU U METOJAUKH OOy4YeHHUsI, COTJIaCHO KOTO-
PO¥ POJIb YUUTEIISA B IIpoIleccax 0OyUCHHS U BOCIIUTAHUS CBOJUTCS B OCHOBHOM
K PYKOBOJICTBY CaMOJICSITEIbHOCTBIO YUallIUXCA U MPOOYKICHUIO UX JIF0OO3HA-
TEJIHLHOCTH.

Cmpykmypa obyuenus 1o JIx. Jlpton (KOHLENIIUS «IOJHOTO aKTa MBbIIII-
JICHUS»):

noCaeAVIoHe Hab 10,16 HHA H 3KCIEPHMEHTE], T03E0IAI0LIHE
NPHHATE WK OTEEPTHYTE THIOTEZY

(G opMyIHPOEKA EEIEOIOE, CEIVIOUHK HE TPeAI0JaraeMoro
peleHUA (0rMYecKan TPOEEPKA THIIOTE3E );

BEIJEIDHEHHE 2aMEIC/a ee pazpelleHyA (O opMyIHPORKA
THIOTEe3k )

OLIVIEHHE TPYAHOCTH

ee 00HAPYAEHNE M ONpeeleHHE

Puc. 17. DTansl KOHIENIUU OJHOTO aKTa MBIILJICHUS
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Reformist, pedocentric concept (‘learning by doing’. founded by
J. Dewey, American philosopher, psychologist and pedagogue.

The aim of education is to form a person who is able to ‘adapt to different
situations’ in a ‘free enterprise’ environment.

The purpose of education is to develop children's general and mental abil-
ities and various skills necessary for successful adaptation in society and the
formation of a competitive personality. Dewey schools did not have a regular
programme with a consistent system of subjects, but selected only the know-
ledge necessary for the students' life experience.

The main method is the acquisition of knowledge through spontaneous
activity. According to Dewey, human activities are tools for solving individual
and social problems. Dewey adhered to a paedocentric theory and methodology
of education, according to which the teacher's role in the processes of education
and upbringing is reduced mainly to guiding students' self-activity and awaken-
ing their curiosity.

The structure of education according to J. Dewey (the concept of a "com-
plete act of thinking"):

hypothesis

‘ follow-up observationsand experiments to accept or to reject the

formulatiing of conclusions following from the proposed
solution (logical hypothesis testing);

formulating a plan to solve the problem (formulating a
hypothesis)

Iﬁ feeling of difficulty

detection and identification

Fig. 17. Stages of the concept of a complete act of thinking
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Texnosornueckass OcHOBa pPePoOpPMATOPCKON KOHIETIMH OOy4YeHHS —
npobaemnoe obyuenue: opraHu3anysi 0Oy4eHHs TyTEM CaMOCTOSITEIILHOTO J0-
ObIBaHUS 3HAHUW B MPOIIECCE PEIIeHUs YYeOHBIX MpoOJIeM, pa3BUTHS TBOpUE-
CKOTO MBIIIUJICHHSI M TI03HABATEIILHOW aKTUBHOCTH YYAIIUXCSI.

Oranbl npodiemHoro o0yuyenus (B.A. Curapos):

npobsiembl

0OCO3HaHue ee aHanms, NnpoBepkKa

obLen dopmynnpoBKa (BbiABHNKEHMe, NpaBUAbHOCTH
o - obocHoBaHue

npo6aemHouU KOHKpeTHOM pelleHus
rMnoTes,nx

CUTYyaLLuu; npobnembi; npobnembi

nocneagosaTtesibHada
\ O\l _/ \__nposepka); J \_ /

Puc. 18. DTansl npodieMHOro 00y4deHus

NMpenmyuwiecrea ] [ Hepocratku
i CaMOCTOoATeNbHOe h [
no6biBaHMe 3HaHWUI nyTem cnabaaynpa BAEMOCTB
coBCTBEHHOM TBOPYECKOIA — LesmzlrztzdEan
\ NeATENbHOCTU; ) AEeATeIbHOCTBIO yHa LW MXCS;
\
BbICOKUMM MHTepec Ky4yebe:
P Y ’ L1 6onbluMe 3aTpaTbl BpeMeHK;
-
paseuUTHE NPOAYKTUBHOIO OrpaHMYeHO B MPUMEHEHWUH
MblLWAEHMWS; (xapakTep uzy4aemoro
[ MaTepuana;
T —— Heno,u,rc:TosneHHocr)by-lau.guxcq
1 y4uTens).
pesyneTaTbl 06y4eHus. \. Y J

Puc. 19. IlpenmymiecTBa 1 HEAOCTATKH TPOOIEMHOTO 00YUSHHUS
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The technological basis of the reformist concept of teaching is problem-
based teaching: organising of teaching by means of self-discovery of know-
ledge in the process of solving educational problems, development of creative
thinking and cognitive activity of students.

Stages of problem-based learning (V.A. Sitarov):

problem solving

awareness of analysing it, )

the general formulating a (Paggfysi;ng’ problem
problem specific h ’ih tg i solving check
situation; problem; yPotheses, testing

them in sequence);

Fig. 18. Stages of problem-based learning

The advantages ] [ The disadvantages

f r

independentacquisition of
knowledge through their [ e =
own creative activity; cognitive activity;

weak controllability of students’

high interestin learning;

[ large investment of time;

development of productive (. - )
thinking; ] limited in application (the nature
of the material beingstudied;
— | unpreparedness of studentsand
lastingand effective ] teachers).
teachingresults. \ J

Fig. 19. Advantages and disadvantages of problem-based teaching

36



Ocobennocmu cospemeHHou OUOAKMUKU!

~N
YYBCTBeHHOe BOCIIpUSITHE, IOHUMaHUe U YCBOeHUe 3HaHUM,
npakTUyeckas Bepudukalus NpuobpeTeHHbIX 3HAHUUN U YMeHU I
JIOJIXKHBI 6bITh OpTaHUYeCKU CAUTHI B TO3HABATEJbHOM Ipoliecce
J

CYIIHOCTb Oﬁy‘{eHHH He CBOOHUTCA HHU K IIepeJade yHallMMCHd 'OTOBBIX )
3HaHHH, HU K CaMOCTOATeJIbHOMY IIPpeoa0JIeHHI0 38pr,H,HeHHI‘:I, HH K
COOGCTBEHHBIM OTKPbITHAM YHalllUXCA; €e OTJIM4aeT pasyMHoe
coHeTaHHe IleJarort4eCKoro yipaBJieHHAd C COOGCTBEHHOH
HHH]_[HEITHBOI‘:I M CaMOCTOATEJNBHOCTBIO, AKTUBHOCTBIO ITKOJILHUKOB

\
cofiep>kaHus 06pa3oBaHUs 0TGUPAETCs C y4eTOM MOTpebHOCTe! U
WHTepecoB yYallyMxcs Ha OCHOBe UHTerpanuu u juddepeHnuanuu
y4eOHbIX [JIaHOB, IPOrpaMM, KypCcoB
J

Puc. 20. Oco6eHHOCTH COBPEMEHHOM TUIAKTHKA
Coepemennvie Ouoaxmuueckue KOHyenyuu

Konyenyuu pazseusaroweco obyuenus:

e KOHIIETIUs pa3BuBaromiero ooydenus JI.B. 3ankoBa;

e KOHIIeNIHMs pa3BuBaroriero odoydenus J.b. Dnpkonuna, B.B. JlaBeimoBa
U JIp.

Konyenyuu npobnemnozo obyuenus (A.M. Matromkuna, M.1. MaxMyToB,
B. OxoHb 1 11p.).

KOHZ/}BI’II/!MM JAUYHOCNIHO OpUeHmupo6anHHoco 06yquuﬂ:

® [ICKXOJIOTO-TUIAKTUYECKAsd KOHIEMIHS JTUIYHOCTHO OPUEHTHUPOBAHHOTO
ooyuenus (U.C. Sxkumanckas);

® aKcHoJIoOTHYECcKasi KoHLenus auayHoctHoro Bocnutanus (M.b. Kortoga,
A.B. Iletposckuii, E.H. [1IusiHOB);

® IUIAKTUYECKas MOJIEJh JUYHOCTHO OPHUEHTHPOBAHHOTO OOpa3oBaHUs
(B.B. Cepukos);

® IPOSKTHBHAS MOJIe]b JINYHOCTHO OPHEHTHUPOBAHHOTO OOYy4YCHUS
(H.A. Anekcees);

® KYJIbTYPOJIOTHYECKasi KOHLEMIHS JIMYHOCTHO OPUEHTUPOBAHHOTO 00pa-
3oBanus (E.B. BormapeBckas u ap.)
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The features of modern didactics:

N
sensual perception, understanding and assimilation of knowledge,
practical verification of acquired knowledge and skills should be
organically merged in the cognitive process
J

the essence of learning is not reduced to the transfer of ready-made )
knowledge to pupils, nor to the independent overcoming of
difficulties, nor to pupils‘ own discoveries; it is characterised by a
reasonable combination of pedagogical management and pupils’ own
initiative, independence and activity. )

\
the content of education is selected taking into account the needs and
interests of pupils on the basis of integration and differentiation of
curricular, plans and courses

Fig. 20. Features of modern didactics
Modern didactic concepts

Concepts of developmental teaching:

e L.V. Zankov's concept of developmental teaching;

e the concept of developmental teaching D.B. Elkonin, V.V. Davydov,
etc.

Concepts of  problem-based teaching (A.M.  Matyushkin,
M.1. Makhmutov, V. Okon’, etc.).

Concepts of personal centred learning:

e psychological and didactic concept of personality-centred teaching
(1.S. Yakimanskaya);

e axiological concept of personal wupbringing (I.B. Kotova,
A.V. Petrovsky, E.N. Shiyanov);

e didactic model of personal centred education (V.V. Serikov);

e projective model of personal centred education (N.I. Alekseev);

e cultural concept of personal centred education (E.V. Bondarevskaya
and others).
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Bonpocbl u 3adaHus

1. Ilpoananu3upoBaB CBOW OMNBIT OOYYEHUS B ILIKOJIE, YKAXKUTE, TIPUCYT-
CTBYIOT JIM 3JIEMEHTBI AHuAakTU4eckod cucrembl M.@D. I'epOapra B mpakTuke
oOyuenust B Kurae? OTBeT nosicHuTe.

2. BeimmosnauTe moa0dop KypHalIbHBIX cTaTel (nau Internet — pecypcon) ¢
UX KpaTKUM 0030poM 1o oJHOM u3 TeM: «OpraHuzaius npoOjeMHOro odyue-
HUSI B IIKOJBHOM OOYUYe€HHMN», «J[MCTaHIIMOHHOE OOY4YEHHE: CYIIHOCTh U Mep-
CIIEKTUBBI HCIOJIb30BaHUs», «Pa3BuBaromiee 00ydeHUE B COBPEMEHHOM MIKO-
aem.

3. BoccTanoBuTe mocien0BaTeIbHOCTD CTYIICHEH 00yueHus 1o ['epOapTy:
1) crynens sicHocTH

2) cTyneHb METoa

3) cTymneHb accolualuu

4) CTyNeHb CUCTEMBI

4. YcTaHOBUTE COOTBETCTBHE BUAOB OOYYEHMS] M MX XapaKTEPUCTHK (1O
. T'epGapry):

1. omucaTenbHOE A. mpuMeHsIoIeecs B CTapIlieM BO3PACTHOM IEpHO-
JIe¢ ¥ YYHUTHIBAIOIIEE HEOOXOJAMMOCTh OOOOIICHUS U
CHUHTE3a BCCH OCBOCHHOM JIETHbMH HH(POPMAITHH

2. aHAJIMTUYECKOE b. BeIsIBISIFOIIEE OMBIT peOCHKA U JOTOJHSIONIEE €ro
Ha OCHOBE NPEAOCTAaBJICHUSI U 3ay4YUBAHUSI COOTBET-
CTBYIOIIIETO y4eOHOT0 MaTepuasa

3. CHHTETHYECKOE B. HaueneHoe Ha pas3noKEHHUE BCEX MPEACTaBICHUN
pebeHka 00 OKpyXkaroleM Ha OTAENbHbIE HJIEMEHTHI
B 3aBHCHMOCTH OT UX CHELU(PUKU

5. JlomonHuTEe MEpeyYeHb ATAIlOB JCATEIBHOCTH YYalllUXCS B MpOIIecce
00ydeHus corjacHo koHuenuuu Jx. [pton (KOHLIENIIUS «IOJHOTO aKTa MBbIIII-
JICHUSA):

— OIIYIIIEHUE TPYTHOCTH;

— ee 0OHapyKEHUE U OINpeIeIICHHUE;

— (opMyIHpPOBKA BBIBOJIOB, CICAYIONIUX W3 MPEATIONAracMOTO pPelieHuUs
(Jiormyeckasi mpoBepKa rMNoTe3bl);
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Questions and tasks

1. Having analysed your own experience of teaching at school, can you
indicate whether the elements of Herbart's didactic system are present in the
practice of teaching in China? Explain your answer.

2. Make a selection of journal articles (or Internet resources) with their
brief review on one of the topics: ‘Organisation of problem-based learning in
school teaching’, ‘Distance learning: essence and prospects of use’, ‘Develop-
mental learning in modern school’.

3. Reconstruct the sequence of stages of teaching according to J. Gerbart:
1) the stage of clarity

2) the stage of method

3) stage of association

4) the stage of system

4. Match the types of learning and their characteristics (according to
J. Herbart):

1. narrative A. applied in the older age period and taking into ac-
count the need to generalise and synthesise all the in-
formation children have learned

2. analytic b. ldentifying the child's experience and supplement-
ing it by providing and memorising relevant learning
material

3. synthetic B. aimed at decomposing all the child's perceptions

of the environment into separate elements depending
on their specificity

5. Complete the list of stages of students' activity in the teaching process
according to J. Dewey's concept (the concept of “complete act of thinking™):

— feeling of difficulty;

— its detection and definition;

— formulating of conclusions following from the proposed solution (logi-
cal hypothesis testing);
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COAEPXAHUE OBPA30OBAHHA:
CYIIHOCTb U HAYYHBIE OCHOBbI $OPMHUPOBAHHUA

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Llenv 06yuenuss — MPEIBOCXUIIACMBIN PE3yNbTaT IMEIarOTUYECKOU Ies-
TEJIBLHOCTH, 3aBUCUT OT COIIMAIBLHOIO 3aKa3a (TpeOoBaHuM oOlecTBa K 00pa3o-
BaHUIO TPaXKIaH).

Hepapxus ueseit 00yyenus (Ilopnacwiin U.11.)

IMosuTH4YeCKUH YPOBEHD -
LEJH ONPENENSAIOTCS KaK O0IeCTBEHHAs 1IEb,
roCy/IapCTBEHHAs MOJIMTUKA B 00JIACTH 0Opa3oBaHUs

Peanuzyrom: OIATHKY, TOCCITYKAIITUE
Buo peanuzayuu: 3axoHOIaTETHHBIC AKTHI
Cmenens oemanuzayuu u 0600wenuil: 001Iast KOHCTATAIlUS HAMEPEHUH TOCy-
JapCcTBa.
v

AJIMUHUCTPATUBHBINA YPOBEHb -
LIEJIM IOHUMAIOTCS KaK CTPaTerus peleHus
3HAYUTENbHBIX 00pa30BaTENbHbIX 33/1a4
Ha YPOBHE perruoHa, yueOHOro 3aBeICHHS

Peanuszyrom: anMuHUCTPATOPHI, HHCIICKTOPA

Buo peanuzayuu: yueOHble IporpaMMbl, MIaHbI

Cmenens oemanuzayuu u 0600wenuti: 001Ias KOHCTATAIUI HaMepe-
HUW TOCYJIapCTBa, PETHOHA, 00pa30BaTEIBLHOTO YUPEKICHUS

v

OnepaTuBHBIi YPOBEHD -
e GopMyIupyroTCS Kak onepaTUBHBIC 33/1a4d pean3a-
MU y4eOHOro Mpoliecca B ONpPeIeICHHOM Kilacce
C UMEIOIIUMCS] COCTaBOM YUEHHUKOB

Peanuzyiom: yanrens

Buo peanuzayuu: yieOHbBIC TIIaHbI, PEIICHUE OTICPATHBHBIX
3a1a4

Cmenensv demanuzayuu u 0600weHull: KOHKPETHOCTD
(hOpMYITHPOBOK, UX PEATBHOCTh, YETKOCTh, TU(PepeHIn-
POBaHHOCTb, T.€. TUATHOCTUYHOCTD.
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THE CONTENT OF EDUCATION:
THE ESSENCE AND SCIENTIFIC FOUNDATIONS
OF FORMING

Reference materials

The purpose of education is the anticipated result of pedagogical activity
and depends on the social order (society's requirements to the education of citi-

zens).

Hierarchy of teaching purposes (Podlasyi I.P.)

Political level -
purposes are defined as a public goal,
public policy in the field of education

Implementers: politicians, civil servants
Type of implementation: legislative acts
Degree of detail and generalisation: general statement of the state's intentions..

v

Administrative level -
purposes are understood as a strategy for addressing
significant educational tasks
at the level of the region, educational institution

Implementers: administrators, inspectors

Type of implementation: educational programmes, plans

Degree of detail and generalisation: general statement of intentions
of the state, region, educational institution.

v

Operational level -
purposes are formulated as operational tasks of realisation
of the educational process in a certain class
with the existing composition of pupils

Implementers: teachers

Type of realisation: curricula, solution of operational tasks
Degree of detail and generalisation: specificity of formula-
tions, their reality, clarity, differentiation,

I.e. diagnosability.
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IHoaxoamwl k OIIPECACJICHUIO COACPKAHUA Oﬁpa3OBaHI/IH

3HaHUeBO-
OpPUEeHTUPOBAHHBIN

1

-

JINYHOCTHO-
OpPUEeHTUPOBAHHBIN

Puc. 21. [logxoas! K onpeaeneHuto coaepkannsi 00pa3oBaHus

OmnpenesieHue NOHATHSA «COAEPKaAHME 00PA30BAHUSD)

e ~ p .
3HAHHWEeBO- JIMYHOCTHO-
OPUEHTHUPOBAHHBIN UPHEHTHPOBaHH?m

[OJAXO0 MoAX0A (3akon P® "06
AXOA 0O6pa3oBaHUU B PO")
. y \ )
4 ~N - N

Codepxcanue odpasosanus -
CHCTeMa 3HAaHHH, yMeHHH H
HABEBIKOB, OIEITA TEOpYeCKOH
IeATeILHOCTH H
3MOUIHOHATBHO-1IIEHHOCTHOTO
OTHOIIEHHA K MHPY
(ITemarorudeckas
IHNHKIONe HA, 1998)

L J \_ J

Cooepscanue o0pazosanus -
CHCTeMa 3HaHHH, YMeHHH H
HABBIKOB, B3ITIAI0B H
yoexaenni ([lemarorngeckri
c10Baps, 1960)

Puc. 22. TToaxo/bl K ONpeeeHUI0 OHATHS «COJIepKAHUE 00pa30BaAHUS
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Approaches to the definition of educational content

Knowledge
oriented

1

|-

Personality
oriented

PN

Fig. 21. Approaches to determining the content of education

Definition of ‘educational content’

r

~
Knowledge oriented
approach
J
~ a

The content of education
is a system of knowledge,
skills, attitudes and beliefs

(Pedagogical Dictionary,
1960)

. J/

4 N
Personality oriented

approach (Law of the

Russian Federation ‘On

Educationin the Russian
Federation’)

'ere content of EduCﬂﬁﬂn_\
is a system of knowledge,
skills and abilities,
experience of creative
activity and emotional and
valuable attitude to the
world (Pedagogical
\ Encyclopaedia, 1998) y

Fig. 22. Approaches to the definition of ‘educational content’
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I:'_lf.‘Iw‘Il?."I".‘E.*l"--'[El.

MOTHEaAUHOHHO-
HEHHOCTHBIX H
IMOIHOHAIBEHO-

 CHCTEMa 3HAHHH 0 )

npHpoJie, ob1eCcTBe,
MBINLICHHH,
TeXHHKe, crnocobax

BOJIEBBIX ACHATENEHOCTH
OTHOLIEHHH
OnBIT ..
\ .. KOTHUTHBHBIH /
OTHOLIeHHH
ONnBIT
JIHYHOCTH
ONnBIT ONbIT
TBD[J‘-.IEEROﬁ OCYIIECTEJIEHHA
4 neaTenbHocTH || ACATEIBHOCTH A
* N'OTOBHOCTE K
PELIEHHID * YMEHHA H HaBBIKH
npodJeM
. J

Puc. 23. CTpyKTypHBIE 3JIEMEHTBI COJEPKaHUSI 00Opa30BaHUs.

OcHOBHBIC TEOPUHU 0TOOPA COACPKAHUS 00PA3ZOBAHMA

Ha3zBanue OcHoBoOMO-
TEOPUH JOKHUKH U Ieab oOpazoBanus
CTOPOHHHUKH

Teopus maTepraIbHOIO
oOpa3oBaHus (IUIAKTH-

Jx. MunbeTOH,
S1.A. KomeHckui,

ITepenaya GopmIoro oobeMa
3HAHWH U3 Pa3IMYHbBIX 00JIac-

YECKOro MaTepuanu3Ma; N.b. bazenos TeH HayK.
SHIMKJIONEAN3MA)
Teopus . Kanr, Pa3Butne ciocoOHOCTEH yua-
IUIAKTHYECKOTO N.I. Ilectanony, | IMXCs, X MBIIIJIEHHS, BOOO-
(bOpMaJII/IBMa ®. Jlucrepser, paxeHus, IaMsITH, BOJIU.
. I'epbapr,
I'. Cnencep
Teopus . dbton, Camopeanu3zauus JUYHOCTH,
JUJIAKTUIECKOTr O Y. Kuinarpuk, YAOBJICTBOPCHUE €€ IIparMaTu-
yTUJIATapU3Ma I'. Kepmenmeiinep | 9€Ckux nutepecos. IIpeoba-

JaeT MPOOJIEMHBIN MOIXOI.
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IC:Eq,fstern of
motivational value
and emotional
volitional relations

+ system of
knowledge about
nature, society,
thinking, technology,
ays of activity

relational
\ experience cognitive /
of the experience
individual
AN
U
creative uncra[:iunal
- 'EJ{IJEI‘iE]'IL'E experience ~
 problem solving
readiness » abilities and skills
. J
Fig. 23. Structural elements of educational content
The main theories of selection of educational content:
The name Founders and Purpose of education
of the theory supporters
The theory of material J. Milton, Transfer of a large amount of
education (didactic ma- | J.A. Komensky, | knowledge from various fields of
terialism; |.B. Bazedov science.
encyclopedism)
Theory of l. Kant, The development of students' ab-
didactic J.G. Pestalozzi, | ilities, their thinking, imagination,
formalism F. Disterweg, | memory, will.
I. Herbart,
G. Spencer
Theory of D. Dewey, Self-realization of a personality,
didactic W. Kilpatrick, satisfaction of its pragmatic inter-
utilitarianism G. Kershensteiner | ests. The problem approach

prevails.
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Ipunuunel popMupoBaHus coaepkanusi oopasoanus (Kpaesckuii B.B.):
— COOTBETCTBUE TPEOOBAHUSIM PA3BUTHSI OOLIECTBA;
— €IMHCTBO COJEP>KaTEIbHON U MPOIECCYyaIbHOW CTOPOHBI 00pa30BaHUS;
CTPYKTYPHOE €AMHCTBO;
— r'yMaHHUTapu3alus;
— (yHAaMEHTaIN3a1Hsl.

Deoepanvnvle 20cyoapcmeeHHbvle  00pazoeamesibHble  CMAHOADMbBL  —
COBOKYMHOCTh TpeOOBaHUM, 00s3aTEeNIbHBIX IMPH pealn3allid OCHOBHBIX 00pa3oBa-
TEJIBHBIX MTPOrpamMm o01ero o0pa3oBaHHUs.

['ocynapcTBeHHbIE 00pa30BaTENIbHBIE CTAaHAAPTHI BBEICHBI 3aKOHOM PD
«O0 ob6pazoBanum» B 1992 ropy.

Coneprxanne 00pa3oBaHUs OTpaKaeTCsl B y4€OHOM IJIaHe.

ITPUMEP YUEBHOI'O IIJTAHA
Y4eOHble mpeaMeThl KoairecTB0 1ac08 b rog Bcero
V VI VII | VI | IX
Pycckuii si3b1K 105 | 105 | 105 | 105 70 490
Jlutepatypa 70 70 70 70 105 385
WHocTpaHHbIH A3BIK 105 | 105 | 105 | 105 | 105 525
Maremartnka 175 | 175 | 175 | 175 | 175 875
WNudopmaruka u UKT 35 70 105
Hctopus 70 70 70 70 70 350
OO0mecTrO3HaHKE (BKJIFOYAs SKOHOMHUKY U TIPABO) 35 35 35 35 140
l'eorpadus 35 70 70 70 245
[TpuponoBenenne 70 70
dusnka 70 70 70 210
Xumust 70 70 140
Buonorus 35 70 70 70 245
HckycctBo (My3bika u U30) 70 70 70 35 35 280
Texnomorus 70 70 70 35 245
OCHOBBI 0€30IIaCHOCTH JKU3HENEATEILHOCTH 35 35
dusnyeckas KylbTypa 70 70 70 70 70 350
Hroro: 805 | 840 | 980 | 1050 | 1015 | 4690

Puc. 24. [Ipumep yueOHOTO I1aHa
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Principles of forming the content of education (Kraevsky V.V.):
— correspondence to the requirements of society development;

— unity of the content and process side of education; structural unity;
— humanitarisation;

— fundamentalisation.

Federal State Educational Standards are a set of requirements mandato-
ry for the implementation of basic curricular of general education.

State educational standards were introduced by the Law of the Russian
Federation ‘On Education’ in 1992.

The content of education is reflected in the curriculum.

CURRICULUM EXAMPLE

_ Number of academic hours per Gener
Subjects year ally
V VI VII | VIII IX
Russian 105 | 105 | 105 | 105 70 490
Literature 70 70 70 70 105 385
Foreign language 105 | 105 | 105 | 105 | 105 | 525
Maths 175 | 175 | 175 | 175 | 175 875
Information computing technologies 35 70 105
History 70 70 70 70 70 350
Social studies (including economics and law) 35 35 35 35 140
Geography 35 70 70 70 245
Natural History 70 70
Physics 70 70 70 210
Chemistry 70 70 140
Biology 35 70 70 70 245
Art (Music and Fine Arts) 70 70 70 35 35 280
Technology 70 70 70 35 245
Basics of life safety 35 35
Physical Education 70 70 70 70 70 350
Total: 805 | 840 | 980 | 1050 | 1015 | 4690

Fig. 24. The example of the curriculum
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Ynueepcanvnwie yueonvie deiicmeus — COBOKymHOCTb JEHCTBUM ydallie-
rocsi, 00513aTeNbHBIX K (HOPMUPOBAHUIO.

Yuu BEpCA/IbHBIE

yueOHbIe
JeHCTBHA

1

JInuHOCTHBIE MeTranpeameTHble

KOMMYHHKATHBHbIE no3HaBaTe/AbHbIe peryiaTHBHbIe

Puc. 25. Knaccudukanus yHUBepCcaIbHBIX yU€OHBIX JEHCTBHI
Bonpocbl u 3a0anus

1. TloaroroBbTE A0KJIAX (00BEMOM S5 cTpanull A4) Ha OJHY M3 Npe-
JIOKEHHBIX TeM:

— MHcropus crangaptusanuu oopa3zoBanusi B Poccun.

— Cranmapruzanust oopazoBanus B Kutae (Slmonunn, BenukoOputanuu,
®paHuuy, ...).

— OcHoBHasi oOpa3zoBaTebHas IporpaMma: CyIIHOCTb, CTPYKTYpa, Tpe-
OOBaHUS K peain3alui.

— ®opMHUpOBaHUE YHUBEPCAIBHBIX YUEOHBIX JEUCTBUIN B MpoIecce 00y-
4yeHus MaTeMatuke (pusuke, ...).

2. O KaKoOM NMOHATHM UAET pedb?
— 3TO HOPMATUBHBIM JIOKYMEHT, COACPX AIlHUi MEepeUYeHb
MPEAMETOB, MOCIEAOBATEIBHOCTh U CPOKM MX M3YUEHHUS, KOJIMYECTBO YACOB Ha
KaXJIbIi TPEJIMET.
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Universal educational actions are a set of actions of the participant that
are mandatory for formation.

Universal
leducational

activities

Personal Metadisciplinary

| |
l communicative \ l cognitive | l regulatory |

Fig. 25. Classification of universal educational actions

Questions and tasks

1. Prepare a report (5 A4 pages) on one of the proposed topics:
— The history of standardization of education in Russia.
— Standardization of education in China (Japan, Great Britain, France, ...).

— The main curriculum: the essence, structure, requirements for imple-

mentation.

— Forming of universal educational actions in teaching mathematics

(physics, ...).

2. What concept are we talking about?

— — is a normative document containing a list of
subjects, the sequence and timing of their study, the number of academic hours

per each subject.
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3. O KaKkoM NMOHATHH UJET peub?
— 3TO HOPMATHUBHBIN JTOKYMEHT, PACKPBIBAIOINN COJECPKAHUE
3HaHWI, yMEHUN U HABBIKOB MO Y4eOHOMY MpEIMETY, C YKa3aHUEM MOCIIeI0Ba-
TEJIHLHOCTH TEM, BOIIPOCOB U OOIIeH JO3UPOBKHA BPEMEHU HA UX U3YUYCHHUE.

4. YKkaxkurte moaxosu.

Conepxanne 00pa3oBaHUsI — COBOKYITHOCTh 3HAHUM, YMEHUW U HABBIKOB,
B3TJISIZIOB M YOEXKICHUH.
A) 3HaHMEBO-OPUEHTUPOBAHHBIN
B) nuuHOCTHO-OpPUEHTHPOBAHHBIN

5. JlonmoJiHUTE NepevYeHb

— CTPYKTYPHBIX JJIEMEHTOB COJEp>KaHus 0Opa3oBaHUsl, BBIICICHHBIX C
TOYKH 3PEHUS TUYHOCTHO OPUEHTUPOBAHHOTO MOAX0/1A:

» KOTHUTHUBHBIN OTBIT JIMYHOCTH;

> :

»  OTBIT TBOPYECKOI NesITETbHOCTH;

>

6. lonmosiHuTE NIEpPEYCHb

— MPUHIIUIIOB (dbopMupoBaHUS CoJiepKaHus o0OpazoBaHus
(B.B.KpaeBckuii):

» COOTBETCTBHE TPeOOBAaHUSM Pa3BUTHUS OOIIECTBA;

> ;

» CTPYKTYPHOE €IMHCTBO COJACP)KaHUs 00pPa30BAHUS;

» TYMaHWUTapHU3allus;

» GdyHIaMeHTaIn3aIus.

7. Kakum oOpa3zom ompenessieTcsi MOHATHE «COAepKaHue 00pa3oBa-
Hus» B Kurae? OTBeT noaTBEepaAUTE ONpeaeieHueM.

8. IlpuBeaure mMpUMepHbIA y4eOHBIH IUIAH HAYaJIbHOW, OCHOBHOM
mkoJbl B Kurae.

9. /laiiTe 0o0lIYI0 XapaKTePUCTUKY OJHOMY W3 YUYeOHHMKOB JJIsl HA-
YAJbHBIX KJIACCOB.
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3. What is the concept we are talking about?
— IS a normative document that reveals the content of know-

ledge, skills and abilities in a subject, indicating the sequence of topics, ques-
tions and the total amount of time for their study.

liefs.

4. Specify the approach.
The content of education is a set of knowledge, skills, attitudes and be-

A) knowledge oriented
B) personality oriented

5. Complete the list
— structural elements of the content of education, highlighted from the

point of view of the person-centred approach:

» cognitive experience of the individual;
> ;

» experience of creative activity;

>

6. Complete the list

— principles of forming the content of education (V.V.Kraevsky):

» compliance with the requirements of society development;

> ;
» structural unity of the content of education;

» humanitarisation;

» fundamentalisation.

7. How is the concept of ‘educational content’ defined in China? Sup-

port your answer with a definition.

8. Give an example of the curriculum of primary and basic school in

China.

9. Give a general characteristic of one of the textbooks for primary

school.
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METOAbI U CPEACTBA OBYYEHHUA

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Memoo (ot rped. metodos — myTh K 4eMy-a100) — CHOCOO JTOCTHIKCHHS
eI, ONpeIeTICHHBIM 00pa3oM YIOpsIOUeHHAs eaTeabHoCcTh (Punocodekuii
CJIOBaph).

Memoovl npenoodasanus — pa3paboTaHHas ¢ YU4ETOM JUAAKTHYCCKUX 3a-
KOHOMEPHOCTEH ¥ TIPUHIIMIIOB CHCTEMa IMPUEMOB U COOTBETCTBYIOIIUX UM TIpa-
BUJI IT€ITaTOTHIECKOM JIEATEITHPHOCTH.

Memoowl yuenus — pa3paboTaHHAsl C YYETOM JAUAAKTUYECKUX MPUHIIUIIOB
M 3aKOHOMEPHOCTEM CUCTEMA MPUEMOB M COOTBETCTBYIOIIUX MM ITPABHII yde-
HUS.

Memoovl 00yuerus.

— CHCTEMAa MOCJIEIOBATENbHBIX B3aUMOCBSI3AHHBIX JCHUCTBUI YUUTENS U
yJamuxcs, 00ecreunBaroux yCBoeHue cojepxkanus oopasoBanus (B.A. Cna-
CTEHUH);

— cnocoObl oOydaromieid padoThl y4uTEIsT M OpraHu3alvu  y4eOHO-
MO3HABATEILHOU JEATEILHOCTU YUYaAIUXCS MO PEIICHUIO PA3IUYHBIX JTUIAKTH-
YEeCKMX 3a/lady, HaNpaBJICHHbIX Ha OBJAJCHHE UW3Yy4YaeMbIM MAaTEpHAIOM
(1.®. XapnamoB);

— CIOCOOBI COBMECTHOM ESITEIIbHOCTH YUUTENS U YUAIIUXCs, HapaBIICH-
HbIE Ha pelieHue 3aaa4 o0ydeHus, T.e. auaakrudeckux 3amad (I1.M. ITuakacu-
CTBIN);

— yHOpsIIOUCHHAs JEATEeIbHOCTD MeJarora U y4amniuxcs, HarpaBjeHHas Ha
noctuxenue 3agannou nenu ooyuenus (M.I1. [Toxnacerit).

Ilpuem obyuenus:

— COCTaBHAas YacCTh WJIM OTJeIbHas cTopoHa Metoaa ooyuenus (I1.W. TTun-
kacucteiii, 1.d. XapnaMoB u 1ip.);

— BJIEMEHT METOJa, €ro COCTaBHAas 4acCTh, Pa30BOEC JICMCTBUE, OTACIbHBIN
mar B peaju3aiiy MeToJla Wid MOJUu(UKaIUs METO/Ia B TOM Clydae, HeOOJb-
o mo o0veMy uiu mpoctoit o crpykrype (MU.I1. Tloanacerit).
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METHODS AND MEANS OF TEACHING

Reference materials

Method (from Greek metodos — the way to something) is a way of achiev-
ing an aim, a certain way of organised activity (Philosophical Dictionary).

Teaching methods are a system of methods and corresponding rules of
pedagogical activity developed with due regard to didactic laws and principles.

Learning methods are a system of methods and corresponding rules of
learning developed with due regard for didactic principles and regularities.

Teaching methods are:

— a system of consecutive interrelated actions of the teacher and students,
providing mastering the content of education (V.A. Slastenin);

— ways of the teacher's teaching work and organisation of students' learn-
ing and cognitive activity to solve various didactic tasks aimed at mastering the
studied material (I.F. Kharlamov);

— ways of joint activity of the teacher and students aimed at solving learn-
ing tasks, i.e. didactic tasks (P.l. Pidkasisty);

— orderly activity of a teacher and students aimed at achieving a given
learning aim (I.P. Podlasy).

Teaching technique is:

— a component part or a separate aspect of a teaching method (P.l. Pid-
kasisty, I.F. Kharlamov, etc.);

— an element of a method, its constituent part, a single action, a separate
step in the realisation of a method or a modification of a method if it is small in
volume or simple in structure (1.P. Podlasy).
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Cmpykmypa memooos 00yueHus:
— 00beKMUBHAS 4acmb — TIOCTOSTHHBIC TTOJIOKEHUS, KOTOPBIE 0053aTeIbHO
NPHUCYTCTBYIOT B JIIOOOM METOJI€, HE3aBUCHUMO OT €0 MCIOJb30BaHUS Pa3iIny-

HBIMH II€JarOraMu;
— cybovexmusHas yacms — 00yCJOBJIEHA TMYHOCTHIO Te1arora, 0COOEHHO-

CTAMHU yHallIUXCsA, KOHKPCTHBIMHA YCJIOBUAMMN.

MeToabl 00y4eHUs MOKHO pacCMaTpUBATh HA YETHIPEX YPOBHSIX.

romem )
bl BLICTYNAIOT B *METoAbI
KavecTse Moaenu, PaccMaTpUBAIOTCA B
0606IEHHOK 3BeHbAX, 06UMX AnA
X3PaKTEPUCTUKN nboro npouecca
COCTaBa, CTPYKTYPbI U obyueHua (nposepka
DYHKUMIA OByyeHus HaHUA M T. 4.).
- O6weamnaaKkTH- YactHo J
YecKui AVNAIKTUYECKWA
YpoBeHb
H
KOHKPEeTHbIX yposeHo
% yyebHoro
s npuemos ~
npeamerta
obyyeHusn
*pPa3HOIo TMNAa AENCTBUS, *METO/ibl NPOABNAIOTCA B
npecneayioume COMETaHMK NpUEMoB
HaCTHBIE NO OTHOLWEHHUIO obyyenus, 8
K AaHHOMY MEeToAy YCTORYUBBIX METOAMKAX
uenum obyyeHua >

Puc. 26. YpoBHU pacCMOTPEHHS METOIOB O0yUCHUS
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The structure of teaching methods:

— objective part — permanent provisions that are necessarily present in any
method, regardless of its use by different teachers;

— subjective part — conditioned by the personality of the teacher, peculiar-
ities of students, specific conditions.

Teaching methods can be considered at four levels.

(-methods act as amodel, a smethods are considered 1
generalised characteristic in the links common to
of the composition, any Iteaching process
structure and functions of (testing of knowledge,
teaching etc.).
\ S )
General didactic Partial didactic
The level of
specific teaching Subject level
(~ techniques )
sdifferent types of actions smethods are manifested
that pursue objectives in the combination of
specific to a given method teaching techniques, in
sustainable teaching
methods
- =

Fig. 26. Levels of consideration of teaching methods
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Knaccnpukanuu MeTo10B 00yueHus

IHoaxoabl MeTtoabl ABTOpPBI
Ilepuenmuenutit. nooxo0 (TpaaUull- | clogecHbvle E.A. T'onanr,
OHHBIN), TPHU3HAK KIacCH(PUKAIMK — | Ha2asa0Hble H.M. Bep3unum,
WCTOYHMK Mepeiadyl MHPOpMALHN ). npakmuyeckue C.I'. lllanoBanenko

U Jap.

Ynpasenenueckan konuenuusn (B Xa- | npuoopemenus 3HaHul, M.A. Jlanunos,
YeCTBE TMpU3HAKA KIACCUPUKALMY | popMuUposanus ymeHui u b.11. Ecumnos
paccMaTpUBarOTCs TUIAKTUYECKHUE | HABLIKOE,
3aayi (Ha3HA4YEHHE), PEIlaeMble Ha | npUMEeHeHUsl SHaHUl,
TOM WJIM MHOM 3Tane o0y4eHus). MBOPUECKOl  OesamenbHo-

cmu,

3aKpenienus,

npoGepKuU 3HAHUU, YMeHUl

U HABLIKOG
Jlozuueckuit no0xo0 (B OCHOBE JIOTH- | UHOYKMUBHDLE, A.H. Anekcrok
Ka M3JIOKEHHS MaTepualia yUuTelIeM U | 0eQyKmueHbie
JIOTMIKA BOCIPHSTHS €70 YJaIMUCS)
I'nocmuueckuii__nodxod _ (Ipu3HaK | unghopmayuonmo- N1 Jlepnep,
KJacCU(UKAIMKM — XapaKTep MO3HaBa- | peyenmugHole M.H. Cxatkun
TENbHOU JAESITEIBHOCTH yUYaIINXCs). DPenpoOyKmueHble

NPOOIEMHO20 USNOHCEHUS

aspucmuyeckue

uccnedo8amenbCKue
Kubepnemuueckuii nodxo0 (pu3HaK | a1eoOpummuzayuu T.A. Unbuna,

— crmoco0 ympaBJICHHUS IMO3HABATEIb-
HOM JEeSATENBHOCTBI0O U XapaKTep Yyc-
TAHOBJICHUS 0OpaTHOM CBSI3M)

U npocpamMmMupoO8aHHOZ0O
00yueHus

JL.H. Jlanna u ap.

bunapnas knaccugpuxayus

Memoobl NPenooasamis,

M.N. MaxmyToB

Memoobl yueHUs.
Io oudakmuueckum uenam u 3a0a- | KOMMYHUKAMUBHDBIU, V.A. Onishchuk
YaM 3AHAMUI U COOMEEMCMEYIO- | NO3HABAMEbHDIU,
WUM UM 8UOAM___0eAmebHOCHU | NPE0OPA308amMebHblI,
yuumensa u yuaumiuxcs CUCEMAamUu3UpYIOuU,
KOHMPONbHbLU
Ha ocHoBe uenocmmozo moaxona x | memoov: opeanuwsayuu u | FO.K. babanckwuii

nporueccy o0y4yeHus:

ocywecmenenus  yuebHo-
NO3HABAMENLHOU  Oesimeilb-
HOCMUY,

Memoovl CMUMYIUPOBAHUS
u momusayuu,

Memoobl  KOHMpOs U
CaMOKOHmMpONsL 6 0byue-
HUU
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Classifications of teaching methods

Approaches Methods Authors
Perceptual _approach (traditional), | verbal E.Y. Golant,
classification feature is a source of in- | visual N.M. Verzilin,
formation transfer). practical S.G. Shapovalenko
and others.

Management concept (didactic tasks | acquisition of knowledge, M.A. Danilov,
(purpose) to be solved at a particular | formation of skills and B.P. Yesipov
stage of training are considered as a | abilities,
feature of classification). application of knowledge,

creativity,

consolidation,

testing knowledge, skills and

abilities
Logical approach (based on the logic | inductive, A.N. Alexyuk
of the teacher's presentation of the ma- | deductive
terial and the logic of the students'
perception of it)
Gnostic_approach (classification fea- | informational and l.Ya. Lerner,
ture is the nature of students' cognitive | receptive M.N. Skatkin
activity). reproductive

problem presentation

heuristic

exploratory
Cybernetic approach (attribute is the | algorithmization T.A. llyina,
way of controlling cognitive activity | computing teaching L.N. Landa and
and the nature of feedback) others’

Binary classification

teaching methods,
iearning methods

M.I1. Makhmutov

According to the didactic_aims and
objectives of the lessons and the cor-
responding activities of the teacher
and students.

communicative,
cognitive,
transformative,
systematising,
controlling

B.A. Onumyx

Through a holistic approach to teach-
ing:

methods of organisation and
implementation of learning
and cognitive activity,
methods of stimulation and
motivation,

methods of control and self-
control in teaching

Yu.K. Babansky
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XapaKTepI/ICTI/IRa HECKOTOPbLIX ME€TO10B oﬁyqennﬂ
Crnosectble memoowi.:

Pacckaz — ycTHOE MOBECTBOBATEIBLHOE M3JIOKEHHUE COJCPKAHUS yueOHO-
ro marepuaia (JI0DKeH OBITh JOCTOBEPHBIM, SPKHUM, YOEIUTEIbHBIM, JIOTHY-

HBIM, SMOIIMOHAJIIBHBIM, JOCTYIIHBIM, HI[CI\;IHO-HaHpaBJIeHHBIM)

Obvschenue — CI0BECHOE UCTOJKOBAHUE 3aKOHOMEPHOCTEH, CYLIECTBEH-
HBIX CBOMCTB M3y4aeMOro OOBEKTa, OTAECIbHBIX MOHSITHUH, SBJICHUN (TOYHOE U
yeTkoe (opMyJIMpOBaHHME 3a7add, MpoOJIEMBI, BOIIPOCA, IOCIEHOBATEIBHOE
PACKpBITHE IPUYMHHO-CIECACTBEHHBIX CBS3€M, M JIOKA3aTeNIbCTB, MCIIOIb30Ba-

HUE CPAaBHEHUM, COIIOCTABJICHUH, aHAJIOTHH, IPKUX ITPUMEPOB)

beceoa — nuanoruueckuit MeTosl 0Oy4eHHUs, IPU KOTOPOM YUHUTEINb MyTeM
ITOCTAHOBKH TILATEJIBHO MPOAYMAHHOW CUCTEMBI BOIIPOCOB MOJABOJIUT YYEHUKOB K
TMOHMMAHHIO HOBOTO MaTepuraja Wi MPOBEPAET YCBOCHNUE UMH YKE U3YUEHHOTO.

Becepa

AOCTOMHCTEA HeoOCTaTHM
| 1
umeeT Bonblyo
a3BMBaET NamAaTb AHTUBM3MpPYeET TpebyeT MHOro
BOCMMTATENBHYHO
M pedb YHaLLmMxCA BpEMEHM
cuny
xopolwee
HeobxogMm 3anac
AnardocTiyYeckoe | — o
JHaHKMK
CpeacTeo

COOEPRHMT
INemMeHT pUCKa

Puc. 27. JloctonHCTBa M HEIOCTATKH METOAa OECeIbI

Jluckyccus ocHOBaHa Ha OOMEHE B3MJIsiIaMU IO OTIpeIeIeHHOM npobieme,
MpUYEM ITH B3TJISAJIBI OTPAKAIOT COOCTBEHHOE MHEHUE YYaCTHUKOB WJIM OIH-
paroTCs HA MHEHUS APYTHUX JINLI.

Jlexyusi — MOHOJIOTHYCCKHM CIIOCO0 M310KEHUS 00BEMHOT0 MaTepHaa.



Characteristics of certain teaching methods

Verbal methods:

Storytelling is an oral narrative presentation of the content of educational
material (must be reliable, vivid, convincing, logical, emotional, accessible,
ideologically oriented)

Explanation is a verbal interpretation of regularities, essential properties
of the studied object, separate concepts, phenomena (precise and clear formula-
tion of the task, problem, question, consistent disclosure of cause-and-effect re-
lations and evidence, use of comparisons, comparisons, analogies, vivid exam-
ples)

Conversation method is a dialogical method of teaching, in which the
teacher by means of posing a carefully thought-out system of questions leads
students to understanding of new material or checks their assimilation of what
they have already learned.

Conversation

advantages disadvantages
|
1 1
develops energises hasa g.reat it takes a lot of
memory and educational .
students time
speech value
. some
L . 'tis gc:-.c:-d — knowledgeis
diagnostictool

needed

contains arisk
element

Fig. 27. Advantages and disadvantages of the conversation method.

Discussion is based on the exchange of views on a certain problem, and
these views reflect the participants' own opinion or are based on the opinions of
others.

A lecture is a monological way of presenting voluminous material.
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Haznsaouvie memoodsr — MeTOIb1, TP KOTOPBIX YCBOEHHE YYEOHOTO MaTe-
pHuajia HAXOJUTCS B CYNIECTBEHHOHN 3aBUCHUMOCTH OT MPUMEHIEMBIX B TPOIIECCE
00y4YeHHUS HATJISTHOTO TTOCOOMS i TEXHUYECKHUX CPEJICTB.

1

HarnsagHble
MeToabl

MeTtop, MeTop,
MANIOCTPALLMIA OEeMOHCTPaUMA

MoKaz nhakatos, JemoHcTpayma
Tabnuu, KapT, npubopoe, onbITOEB,
PUCYHHOB M T.4. KMHOGMABMOB M 8p.

Puc. 28. Harnsgaeie MeTobI O0Oy4YEeHUS.

[Ipn wmcmosb30BaHWM HATJSAHBIX METOJOB OOYyYEHHS HEOOXOJMMO CO-
0JIF0J1aTh PsiJl YCIOBUM:

-
XOpOLWO BMOAMMBIA AEMOHCTPUPYEMbIM NpeaMmeT ]7

BblAeNeHWe raBHoro, CyLecTBEHHOro NpM NoKase
WANKCTpaLMiA
’

TOYHOE COrNacoBaHKMe C CoAepHaHWeM MaTepurana

COOTBETCTBOEBWME BO3IPAacCTY yYallWMXCA

—[ OEeMOHCTPaLMA TONbKO B COOTBETCTBYHOLWMIA MOMEHT YpOoKa

Puc. 29. OcHoBHBIE YCI0BUS UCIOJB30BaHUS HATJISIHBIX METOA0B OOyUYCHUS.
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Visual methods are the methods due to which the learning of educational
material is essentially dependent on the visual aids and technical means used in
the teaching process.

I

Visual methods

| 1
llustration Demonstration
method method
1 b
Display of posters, Demonstration of
tables, maps, instruments,
drawings, etc. experiments, films, etc.

Fig. 28. Visual teaching methods.

A number of conditions must be observed in using visual teaching me-
thods:

—[ a clearly visible object on display ]7

r

highlighting the main thing that is essential when the
illustrations are shown

precise alignment with the content of the material

—[ age-appropriate students

—[ demonstration only at the appropriate moment of the lesson

Fig. 29. The main conditions for using of visual teaching methods
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Ilpakmuueckue memoonl O6Y‘I€HI/I$I OCHOBAHBI Ha HpaKTHqGCKOfI HCA-
TCIIBHOCTHU y4YalllUXCs.

&

=

Q |  YnpaxHeHuA
=

()

§ JlabopatopHblie
O paboTobl
Q

J

= | | MMpaktnyeckne
£ paboTbl
©

Q.

-

Puc. 30. [Ipaktuueckue MeToabl 00y4YeHUs

Juoakxmuueckas uepa — 3T0 akTHUBHas y4ueOHas JAESTENbHOCTh 10 UMUTA-
LHHOHHOMY MOJIEJIMPOBAHMIO N3yYaEMBbIX CUCTEM, SIBJICHUH, ITPOLECCOB.

— obyuarouan

a)

=8

— = pEﬂEIHCELI,HGHHaH
=

il

§- L KOMMYHWKaTUBHaA
="

T | pa3BneKaTenbHan
=

e — NCHUXOTEXHHWYE2CHKaA

Puc. 31. ®yHKIIMU JUIAKTUIECKOU UTPBI
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Practical teaching methods are based on students' practical activities.

Exercises

Laboratory work

Practical work

Practical teaching methods

Fig. 30. Practical teaching methods

Didactic game is an active learning activity on imitation modelling of the
studied systems, phenomena, processes.

- training

- relaxing

communicative

— entertaining

Game Functions

- psychotechnical

Fig. 31. Functions of a didactic game
64



Memoo npoexmos — cuctemMa o0y4eHus, TP KOTOPOM ydariuecs: mpuoo-
pETarOT 3HAHUS M YMEHHUs B Ipoliecce TUIAHWPOBAHUS M BBIMOJHEHHS IOCTe-
NIEHHO YCIIOKHSFOIINXCS MTPAKTUICCKUX 3aJaHUN — TIPOEKTOB.

Buvioop meTo10B 00yueHUsI 3aBUCUT OT MHOTHMX MO3UIHIA.

oT MaTepmaanoﬁ OCHalleHHOCTH yqeﬁHoro 3aBeeHunA

N e————————————————————————————————
-

OT YpOBHA NOAroTOBAEHHOCTHU y4HallMXCA

e————————————————————————————
-

OT BO3PacCTHbIX ocobeHHocTeM yYalnxca

OT BPEMEHU, OTBEAEHHOTO Ha U3y4eHKME TOToO MU MHOTO MmaTepUuana

e————————————————————————————————
-

oT uenun,3agay U cogepxaHma matepmaszia KOHKPETHOro ypoka

N e————————————————————————————————
-

OT 0COBEHHOCTEN METOAMKM NPENoAaBaHUA KOHKPETHOM y4e6HON AUCLUMIMHDI

N e————————————————————————————————
-

oT ocobeHHocTeM M3y4HaemMoro npeamerta

N e————————————————————————————————
-

oT 06Wmx Ll,eﬂeﬁ Oﬁpa3OBaHMH, BOCNUTAHMA U Pa3BUTUA YHaLLMXCA

N e————————————————————————————————
-

OT BO3MOMHOCTEN N 0COBEHHOCTH YYUTENA, YPOBHA TeopequeCKoﬁ n I'IpaKTW-leCKOﬁ
noaAroToBAEHHOCTHU, METOAMNHYECKOIO MacTepCTBa, €ro IMYHbIX Ka4eCcTe

Puc. 32. OcHoBanus A BBIOOpAa METOJOB O0OYUYEHUSI.

Cpedcmeo obyuenus

® B IIKPOKOM CMBICIIE — BCE TO, YTO CIIOCOOCTBYET JTOCTUKEHUIO Lieyieh
oOpa3oBaHus, T.€. BCS COBOKYIHOCTb METOAOB, OpPM, COAEpKAHHUS, a TaKXKe
crenrabHbIX cpenicTB oOyueHus (B.A. CnacteHun);

® B y3KOM CMBICJIC — MAaTepHUAIbHBIN WU WJICAIbHBIM O0OBEKT, KOTOPHIM
CTOMEILIEH» MEXIY YYHUTEIEM U YYallUMHUCS W MCIOJb30BAaH JISI YCBOCHMS
3HaHWH, (OPMUPOBAHUS OIBITA MMO3HABATEIHLHON W MPAKTUYECKON NIEATEIHHO-
CTH.
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The project method is a system of teaching in which students acquire
knowledge and skills in the process of planning and carrying out progressively
more complex practical tasks — projects.

The choice of teaching methods depends on many positions.

on the material equipment of the educational institution

on the level of preparedness of students

on the age characteristics of the students

IS ——————————————————
...y

on the time allocated to the study of a particular material

| D ————NN———————————————————————
...y

on the purpose, objectives and content of the material iat a particular lesson

| S —————————————————————————»
...y

on the specifics of the teaching methodology of a particular academic discipline

on the specifics of the subject

on the general aims of education, upbringing and development of students

on the capabilities and characteristics of the teacher, the level of theoretical and
practical preparedness, methodological skills, and his personal qualities

Fig. 32. Reasons for selecting teaching methods

Teaching tool is

— in a broad sense — it is all that contributes to the achievement of educa-
tional aims, i.e. the totality of methods, forms, content, as well as special means
of education (V.A. Slastenin);

— in the narrow sense — it is a material or ideal object that is ‘placed’ be-
tween the teacher and students and used for learning knowledge, forming the
experience of cognitive and practical activity.
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Knaccugurkayusa cpeocme odyuenus

4 )

MaTepUuasibHble

naeanbHble
4 R 4 ™
\. J
cpeacTBa BU3ya/ibHble
npenoAasaHnA ayananbHble
CPEACTBA YHEHUA ayauoBu3yanbHble
\. J

\ S

CpeAactBa

oby4yeHusn

Puc. 33. Knaccudukarus cpencts o0ydeHus
Bonpocbl u 3adaHus

1. O kaKOM NOHATHH UIET peub?

— B Y3KOM CMBICJIE CJIOBA — MATCPUAIbHBIA WM WACATbHBIN
00BEKT, KOTOPBIA «IIOMEIIECH» MEXKIY YUUTEIEM U YYAIIUMHUCS U UCTIOIb30BaH
JUTsl YCBOCHUSI 3HAHUM, (OPMUPOBAHUS OIBITA MO3HABATEIHHOM M TMpaKTUYe-
CKOM JIESITEIIbHOCTH.

2. JlomoJsiHMTE OMIPeEAeICHUE!
Meton (ot rped. metodos — myTh k ueMy-1nu00) — , ompeje-
JICHHBIM 00pa3oM yHopsioYeHHAas AeSTETHHOCTD.

3. lonmoiHUTE IEpEeYeHb YPOGHEIl PACCMOMPEHUA MEMO008 OOYUECHUSL:
— 00IIe TN TAKTUYECKHU, — YPOBEHb KOHKPETHBIX TPUEMOB O0yUEHUS,
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Classification of teaching tools

4 )

teaching tools
iearning tools

\

(

/

material

ideal

~

Teaching

tools

4 N
visual
auditory
audiovisual
\_ J

Fig. 33. Classification of teaching tools

1. What concept are we talking about?

— in the narrow sense of the word — a material or ideal object
that 1s ‘placed’ between the teacher and students and used for learning know-
ledge, forming the experience of cognitive and practical activity.

2. Complete the definition:
Method (from Greek metodos - the way to do something) —

certain way ordered activity.

Questions and tasks

3. Complete the list of levels of consideration of teaching methods:
— level of specific teaching techniques,

— general didactic,
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4. YcTaHOBHUTE COOTBETCTBHE rpymmnbl M€TOA0B 1 OCHOBAHHUSA KJIacC-

cnq)mcauni/i, B COOTBETCTBUM C KOTOPHIMH OHH BbIJ1€JICHDbI .

1. mo ncroyHuUKy
3HAHUU
(mepUenTUBHBIHI
TIOJIXO/)

2. B 3aBUCHUMOCTH

OT JIOTUKH
W3JI0KEHUS
Marepualia yauTeaeM
Y JIOTUKH BOCTIPUSATHS
€ro yJaruMHcs
(JIOTUYECKHM TTOX0/)

3. Ha OCHOBE
IIEJIOCTHOTO MTOX0/1a
K Mpolieccy 00ydeHus

4. no xapakrepy
MMOo3HaBaTeIbHOMN
JEeSATSIFHOCTH

5. 1o croco0y yrnpaBJIeHUST TIO-
3HABATCJILHOMN AESATECIbHOCTHIO
1 XapaKTepy yCTaHOBJICHHS
oOpaTHO# CBsI3H (KUOEPHETH-
YECKUU MOIXO0/T)

HHAYKTHBHEIC

CJIOBCCHBIC

IIPAKTUYECKHE

CTUMYJIMPOBAHUA U MOTUBAIINN

opranu3anv ACATCIbHOCTHU U

(GhOpMUPOBAHMS OTIBITA TOBEJCHUS

MH(})OPMaMOHHO-PELIEITUBHBIE

MIPOTPAaMMUPOBAHHOTO OOYUYECHUS

KOHTPOJIA 3P PEKTUBHOCTH
IIEAArOrMYECKOro nporecca

PENPOTYKTUBHBIE

HCCICAO0BATCIIbLCKUC

dbopMUpOBaHUSI COZHAHUS

POOJIEMHOTO U3JI0KECHUS

HarjissaHbIC

AJIrOPpUTMHU3 AN

O9BPUCTHUYICCKUC

NEYKTUBHBIE
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4. Match the group of methods and the basis of classifications ac-
cording to which they are allocated:

1. by source
knowledge
(perceptual
approach)

2. depending on

logically

presentation

teacher

and the logic of the students'
perception

student perception

(logical approach)

3. on the basis of
holistic approach
teaching process

4. by nature
cognitive
activities

5. according to cognitive activi-
ty and the nature of feedback
(cybernetic approach)

inductive

verbal

practical

stimulation and motivation

organizing of activities and
formation of behavioral experience

informative receptive

computing teaching

monitoring the effectiveness
of the pedagogical process

reproductive

research

consciousness forming

problem teaching

visual

algorithmization

heuristic

deductive
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®OPMbI OPTAHU3ALIUU OBYYEHHUA
U UX PA3BBUTHUE B IUJAKTUKE

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Dopma obyuenus (ot nat. forma — HapyKHBII BUl, BHEIIHEE OYCPTAHHE) —
AUIaKTHYECKasl KaTeropus, 0003Hayvaromas BHEUIHIOI CTOPOHY OpraHU3aIiu
y4eOHOro Mmpouecca.

®dopma 00yueHHUsI CBSI3aHA:

— C KOJIMYECTBOM 00Yy4aeMbIX YUCHUKOB;

— CO BpEMEHEM 00YUYCHHS;

— C MECTOM OOy4YECHHS;

— C TOPSIJKOM OCYIIECTBIICHUSI 00YUCHHUS.

CKOJIBKO KOI'TA I'TE JIOI'UKA
* KOJINYECTBO * BpeMs * MECTO * IOPSA0K
00y4aeMbIX oOy4eHHUs oOy4dcHHUS OCYIIICCTBIIC
YUECHHKOB HUS
o0y4deHHUs

Puc. 34. CymuocTs oHsATHSA «hopMa 00ydeHHs

dopma 00yueHHs XapaKTEepU3yeT BHEIIHIO CTOPOHY Mpoliecca oOyde-
HUSA 1 O0YyCIIOBJIEHA: COJIEp)KaHUEM OOYYEHUS; METOJIaMU, PUEMaMH, CPEICT-
BaM U BUJaMU y4€OHOM JEATEIbHOCTH; OCOOEHHOCTSIMU B3aMMOCBSI3eH Tejaro-
TOB U YYCHUKOB.

METO/IBL, IIPHEMEL,
CpeIcTBa U BUIEBI yueOHOI]
JIeATENBHOCTH

0CcOOEHHOCTH
B3aHMOCBS3€H
[IEAaroroB H YYEHHKOB

collep/KaHue
O0y4JeHHs

N

popma
o0yueHHsT

Puc. 35. OGycnoBneHHOCTh (POPMBI OOyIECHHS
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FORMS OF EDUCATION
AND THEIR DEVELOPMENT IN DIDACTICS

Reference materials

The form of education (from Latin. forma - external appearance, external
outline) is a didactic category denoting the external side of the organization of
the educational process.

The form of education is related:

— with the number of students being trained,;

— with the time of training;

— with a place of training;

— with the order of the training.

HOW MANY WHEN WHERE LOGICS
» number of * training time * place of * training
students training implementati

on procedure

4 -

Fig. 34. The essence of the concept of "form of education”

The form of education is characterised as the external side of the teaching
process and is conditioned by: the content of teaching; methods, techniques,
means and types of learning activities; peculiarities of interrelations between
pedagogues and students.

Methods, techniques, tools and
types of learning activities

features of
interrelationships between

training content
teachers and students

form of
education

Fig. 35. Conditionality of the form of education
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) WHJIMBUIyaJ bHBIE (POPMBI OpraHU3aIuU 00ydeHUS

) MHMBUYaJbHO-TPYIIIIOBbIE ()OPMBI OpraHU3aluu 00y4eHUs

) rpymnmnoBbie (OpMbI OpraHU3aANH 00ydeHNs

) KOJUICKTHBHBIC (DOPMBI OpraHu3aliuu o0y4eHHs

Puc. 36. Buast popmbl opranuzanuu o0ydeHus

HUnousuoyanvras popma obyuenus coXpaHsijiach BO MHOTHX CTpaHax Kak
Beaymas BIuioth 10 X VIII Beka.

JIoCTOMHCTBA: TOJHAs WHAWBUIyAIH3allds COACPKAHUS, METOJOB H
TEMITOB YUeOHOU JCATEIHPHOCTH PEOCHKA; TO3BOJISAET CIACAUTH 32 KaKIBIM €ro
NEUCTBUEM U OINEpalMe NpU PEIICHUM KOHKPETHBIX 3aJad, 3a €ro
IPOJIBIDKEHHEM; BHOCHUTH HEOOXOIUMBIE KOPPEKTHUBBI B ACSATEIHHOCTH
00yJaromerocss ¥ B COOCTBEHHYIO JAEATCIIBHOCTD.

Henoctatku: HEIKOHOMHUYHOCTH, OTPAHUYCHHOCTHh BJIUSHUS YUYUTEIS;
OTPaHWYEHHOCTh OOIIEHUS ¢ JPYTAMH YYCHUKaMH — O3TO HETaTHBHO
CKa3bIBACTCS HA YCTIICITHOCTH COIMATU3AIIHH.

- ITIOJIHAA WHOUBHUOYAaTH3a1ing - HCOKOHOMHYHOCTD
cofeprKaHia, METONOB H TEMIIOB

N - OTPaHHYEHHOCTH
y4eOHOII NeqTeIbHOCTH peOeHKa

BIIIAHNA YUHUTEIA
- IIO3BOJIACT CIICIHTD 3a KaKIbIM €T0O

» . - OTPaHM4YEHHOCTh
NefiCTBHEM U OTiepariieii mpu OOIeHN ¢ APYTUMHU
IIPOABHKEHUEM

6 - 3TO HETATUBHO
- BHOCHTE HEO XO,gIﬂV.[BIe KOPPEKTHBHI CKa3bIBASTCT HA
B NEATCIIbBHOCTh OOYHAOINETOCA YCIIEIIHO CTH
- BHOCHTHE He06XOJ]I-IMHe KOPPEKTHBHI conmmanmmsaIiin

B CO6CTBeHHy}0 JEATCIIbPHOCTD

Puc. 37. JlocTOMHCTBA U HEIOCTATKYA UHAUBUIyaTbHOM (DOPMBI 00YUEHHUS
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) individual forms of training organization

) individual and group forms of training organization

) group forms of training organization

) collective forms of training organization

Fig. 36. Types of forms of training organization

The individual form of education persisted in many countries as the lead-
ing form of education until the eighteenth century.

Advantages: full individualisation of the content, methods and topics of
the child's learning activity; allows to monitor each syudent’s actions and op-
erations when solving specific tasks, his/her progress; to make necessary cor-
rections in the learner's activity and in his/her own activity.

Disadvantages: uneconomical; limited teacher’s influence; limited com-
munication with other students — this has a negative impact on the success of
socialisation.

I- full individualisation of the content, - uneconomical

methods and pace of the child's
learning activities

- limited reacher's

influence
. ?

- aIlIows to monltor each syudent s - limited

actions and operations when solving communication to

specific tasks, his/her progress other students

- make necessary corrections to the - it is negative

learner's activities influence on the
success of
socialisation

Fig. 37. Advantages and disadvantages of the individual form of education
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HUnousuoyanvno-epynnosas gopma opeanusayuu o6yueHus TOCTECTICHHO
CMEHSIET UHAVMBUAYaIbHYI0 HaunHasA ¢ X VI Beka.

Konnexmusnas  ¢opma  obyuenuss  (KIacCHO-ypodHasi  CHCTEMa)
teopetuuecku ooocHoBaHa A.A. Komenckum B XVII Beke. [Tonyuunna mupokoe
pacnpoctpaneHue HauuHasg ¢ XVIII Beka. B Hacrosiiee BpeMms SBIsAETCA
npeodafaroneld B IKOJaXx MUpPaA B aJallTUPOBAHHOM BHJI€ MOJi COBPEMEHHbIEC
YCJIOBHSI HA OCHOBE MOCJIEAHUX HAYUYHBIX JOCTHXKECHUM.

OcobenHocmu K1acCHO-YPOYHOU cUucmembl 00y4eHuUs:

— Yy4allWecs MPUMEPHO OJHOIO0 BO3pacTa W YPOBHSA MOJATOTOBKHU
COCTaBJISIIOT KJlacc. B TedeHue Bcero nepuoja o0ydeHHs B KJiacce B OCHOBHOM
COXpaHAETCsA MOCTOSHHBIA COCTAB JIETEN;

— KJ1acc paboTaer Mo €AMHOMY r0JIOBOMY IUIAHY U MPOTPaMMeE COTJIACHO
MOCTOSIHHOMY PacCIlUCaHUIO;

— OCHOBHOM OpraHu3aliMOHHON enuHuIeh ((popmoii) 3aHATUN SBISETCS
YPOK;

— YPOK, Kak MpaBWIO, MOCBSIIEH OJHOMY y4eOHOMY MpeaMeTy, TeMe.
[ToTomy yyamuecs kiaacca paboTaroT HaJl OAHUM U TEM K€ MaTepUaIOM;

— paboToil ydaluxcs Ha ypOKe PYKOBOAUT yuuTenb. OH OICHUBAET
pe3yabTaThl yueObl IO CBOEMY MPEIMETY U B KOHIIE TOJla IPUHUMAET PEILICHUE
0 nepeBo/jie peOeHKa B CIEAYIOIIMMA Ki1acc.

- YyeTKas - TPYIHOCTb B y4€Te

OpraHu3alMoOHHast MHIUBH1yaTIbHBIX

CTPYKTypa OCOOCHHOCTEH YUCHUKOB

- BO3MOXKHOCTD - TPYIHOCTb B OpraHU3aLNH

yIpaBJieHUs Y4eOHBIM WHIMBUIYaIbHON pabOTHI C

IPOIIECCOM YUYEHHKaMH I10 COACPIKAHUIO

- B3aUMoJIeiicTBUE - TPYAHOCTb B OPraHU3aLNH

neTer Mex1y cooomn MHVMBUyaJIbHON PadOTHI €
HUKAaMH 10 TeMIIaM U

- SKOHOMHUYHOCTh yae 5 oTe

oGydeHus MeTOoaM 00y4YeHus

Puc. 38. JlocTonHCTBa 1 HEIOCTATKH KJIACCHO-YPOUYHON CUCTEMBI OOYUICHUS
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The individual group form of education has gradually replaced the indi-
vidual form since the 16th century.

The collective form of education (class-lesson system) was theoretically
justified by J.A. Comenius in the 17th century. It has been widely spread since
the 18th century. At present, it is predominant in schools around the world,
adapted to modern conditions on the basis of the latest scientific achievements.

Features of the class-lesson system of education:

— students of the same age and level of proficiency make up the class.
During the whole period of education in the class, the permanent composition
of children is mainly preserved,;

— the class works according to a unified annual plan and curriculum ac-
cording to a regular timetable;

— the main organisational unit (form) of classes is the lesson;

—as a rule a lesson is devoted to one subject or topic. Therefore, the pu-
pils of the class work on the same material;

— the teacher supervises the work of pupils during the lesson. He/she eva-
luates the results of learning in his/her subject and at the end of the year decides
whether the child will be promoted to the next grade.

I - difficulty 1n taking into

- clear organisational
structure account the individual
characteristics of students

- ability to manage the
teaching process - difficulty in organizing
individual work with students

- children's interaction
children's interactio on the content

with each other
- difficulty in organizing
individual work with students
according to the pace and
methods of teaching

- cost effective teaching

Fig. 38. Advantages and disadvantages of the class-lesson system
of education
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Knaccuguxayuu cospemennvix popm opeanuzayuu 0o0yueHus:

[ sapuanm xknaccuguxayuu cospemerHvix hopm opeanuzayuu 00yueHus:

— OCHOBHAsI — YPOK;

— JOMNOJIHUTENbHBIE (IKCKYPCHUH, JOMOJHUTEIbHBIC 3aHIATUS U KOHCYJIb-
TalluM, JTOMaIlHss paboTa, yueOHble KOH(EPEHIINHU, IKOJIbHbIC JIEKIIUU, CEMU-
Haphbl, IPAKTUKYMbI, 324€ThI U SK3aMEHBbI);

— BcIoMoraresbHbIe ((paKkyIbTaTUBBI, KPYKKHA M KIyOBI 110 HHTEpEcaMm).

1l sapuanm knaccughuxkayuu cogpemerHvlx hopm opeanuzayuu 00yyeHus:

— OCHOBHAsl — YPOK;

— Benyume (IIKOJIbHAS JIEKIUs, CAaMOCTOsITEIbHAs JOMallHssl pabdota,
IIKOJIbHBIN CEMHUHAp, SK3aMEH);

— CONYTCTBYIOIIME (IKCKYypCHs, OpUragHO-I1a00paTOPHbIE U TPYIIIOBHIC
3aHATHUS, IIKOJbHAs yueOHass KOHEpEeHIMs, KOHCYJIbTAIlMU, TPYNIOBLIE U UH-
TUBUIYaJIbHBIC 3aHATHS);

— BCIIOMOTAaTeJIbHBIC (TPYIIIBI BhIPABHUBAHUS, PEIIETUTOPCTBO, (haKyJib-
TaTUBBI, YYEHUUECKUE UCCIIEIOBATEILCKUE TPYIIIIbI, IKCIICUIIAN ).

Kmaccuduxarm
COBpPEMEHHBIX (hopM
OpTaHM3aIHN O0yUSHUS

I BapuanT IT BapuanT
KJIacCH(IKAIIN KraccuuKammn
) 1 ] T T 1
OCHOBHAA - TOIIOITHH- BCIIOMOTa- OCHOBHai Be - CONIYICTBY BCIIOMOTa-
VPOK TCIIBHEIE TCIIHEIC - YPOK Ay OIIHE TelbHEIE

Puc. 39. Knaccudukanuu coppeMeHHbIX (POpM opraHu3aiu o0y4eHus

K HacrosiieMy MOMEHTY B apceHasie IeAarornyeCKoi HayKu U MPaKTHKU
MMEETCSI JOCTAaTOYHO OONBIIOe MHOTOOOpa3rue (HopM OpraHu3aluu OOyUYCHHS.
PaccMoTpuM XapaKTEPHCTHUKHA HEKOTOPBIX (DOPM OpraHM3alid OOYYCHUs, KO-
TOpbIC HAN0OJIeE YaCTO UCTIOIB3YIOTCS B COBPEMEHHOM ITpoliecce 00ydeHHSI.
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Classifications of modern forms of education:

| variant of classification of modern forms of education:

— the main form is a lesson,

— additional forms (excursions, additional classes and counselling,
homework, educational conferences, school lectures, seminars, workshops, tests
and examinations),

— supporting forms (electives, hobby groups and clubs).

Il variant of classification of modern forms of education:

— the main form is a lesson;

— leading forms (school lecture, independent homework, school seminar,
examination),

— accompanying forms (excursion, brigade-laboratory and group classes,
school educational conference, consultations, group and individual classes),

— supporting forms (levelling groups, tutoring, facultatives, student re-
search groups, expeditions).

Classifications of modern
forms of education

II variant of

I variant of

classification classification
) 1 ] | T 1
LiIC IIIGIII ddt] 1 m 1 d_ .
form is a a f1 ona supéjr?es ng form is a ?‘a ing accompan supporting
o orms ccon orms ying forms ones

Fig. 39. Classifications of modern forms of education
Nowadays the pedagogical science and practice have a great variety of

forms of education. Let us consider the characteristics of some forms of educa-
tion which are most often used in the modern learning process.
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NOMAIIHA
A padoTa
YHAFXCA

JaryneTa
THEHRIE
IAHATHA

nalopatop
Has pafoTa

AMCETHE
HEIC KYPCh]

ApyTHE

thopMel

Puc. 40. MHoroo6pasue coBpeMeHHbIX (OpM OpraHu3aiuyu 00yueHus

Ypok — 3T0 3aKOHYEHHBI B CMBICIIOBOM, BPEMEHHOM, W OpTaHU3aIMOH-
HOM OTHOIIIEHUHU OTPE30K (3Tall, 3B€HO, JIEMEHT) YU4eOHOI0 mpoliecca.

LlxonvHas nekyusi — 3TO PA3BEPHYTOE TEOPETUUYECKOE PACCYKICHHE,
Hay4HBIA aHAIU3 U 0000IEHNE KOHKPETHOTO MaTepralia, XapakTepHu3yroIieecs
HE JJIUTEIIbHOCTBHIO MMOBECTBOBAHMS, 4 BAXKHOCTBIO U CIIOKHOCTHIO U3y4aeMOu
npoOneMbl, TIyOMHOW, TOCIIEeNOBATEILHOCTRI0O W apPTYMEHTHUPOBAHHOCTHIO
aHasu3a.

Cemunap — 3TO KOJUIGKTHBHOE OOCYXKIEHHE MPEIOKEHHBIX BOIPOCOB,
cooO11ieHuit, pedepaTon, JOKIAI0B, TOATOTOBJICHHBIX YUCHUKAMH.

Okckypcus (OT JatT. eXCUrsio — moesaka, mporysika) — 370 (opMa OpraHu-
3a1uy O0y4eHHs, TTO3BOJISIONIAs TPOBOAUTH HAOMIOMICHUE U U3yUYCHHUE Pa3lidy-
HBIX TIPEJMETOB U SIBJICHUN B €CTECTBEHHBIX YCIOBUSIX.

Jomawnas paboma yuawuxcsi — 3T0 CaMOCTOSITEIILHOE BBITIOJHEHUE 3a-
JaHUM y4uTeNs MO MOBTOPEHHMIO U 0ojiee TIIyOOKOMY YCBOEHHIO M3y4aeMoOro
Marepualia U ero MPUMEHEHUIO Ha MPAKTUKE, PA3BUTHUIO TBOPUYECKUX CIIOCOOHO-
CTEH, COBEPIIICEHCTBOBAHUIO YICOHBIX YMEHUI 1 HABBIKOB.
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optional laboratory
classes work

Fig. 40. The variety of modern forms of education

A lesson is a segment (stage, link, element) of the educational process that
Is complete in terms of meaning, time, and organisation.

A school lecture is a detailed theoretical reasoning, scientific analysis and
generalisation of specific material, characterised not by the length of the narra-
tive, but by the importance and complexity of the problem under study, the
depth, consistency and reasoning of the analysis.

A seminar is a collective discussion of proposed questions, messages, es-
says, reports prepared by students.

An excursion (from Latin excursio — trip, walk) is a form of organising
education, which allows observing and studying various subjects and phenome-
na in natural conditions.

A students' homework is an independent fulfilment of the teacher's as-
signments for repetition and deeper mastering of the studied material and its
application in practice, development of creative abilities, improvement of learn-
ing skills and abilities.

Bonpocbl u 3adaHus

1. B Meromuueckux xypHanax («Marematuka B IIkoJyie», «Puszuka B
HIKOJIE»...), B MpuiiokeHnu Kk razere «llepBoe ceHTSOps») HAWIUTE KOHCHIEKT
ypOKa-JIeKITuu 1o MaTeMatuke (pusnke, napopmaruke). [Ipoananusupyiite ero
C TOYKH 3PEHUSI COOTBETCTBUS MPEIBABISIEMbBIM K JICKIIMU TPEOOBAHUSAM:
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— peanu3aius B €IMHCTBE JUAAKTUYECKOW, MO3HABATEIbHOM, pa3BUBAIO-
11ei1, BOCIUTHIBAIOLIEH U OpraHU3YIOIIe PyHKINT;

— HAYYHOCTh, JOCTYMHOCTb, JJOTUYHOCTh M SMOIMOHAIBHOCTH M3JI0XKE-
HUS;

— CBSI3b C IPYTHUMH BUJAMU YY€OHBIX 3aHATUM, IPAKTUKOM;

— BKJIIOUEHHE DJIEMEHTOB Oecelibl (0OpaTHast CBSI3b);

— PYKOBOJICTBO YYMTEJIEM IpoIlecca KOHCIIEKTUPOBAHUS MaTepuaia, Bbl-
OOpPOYHBIN TPOCMOTP, AHAIN3 TUITHYHBIX OIITHOOK;

— (GOpMyYIUPOBKA U BBIJIEJICHUE HAN0OJIee BAXKHBIX MOMEHTOB ISl 3aIlU-
cu;

— HEBBICOKU TEMIT YTEHUS.

2. Kakue mytu opMupoBaHus y ydaluxcsi HABHIKOB JIOMaIlTHEN y4eOHOU
paboThI TIpeyIararoT negaroru? s oTBeTa Ha JaHHBIA BOMPOC 000OIUTE Ma-
Tepuaibl ceTu VHTepHeT, myOIuKauyu B METOJAMYECKUX KypHAJIaX MOCIEIHUX
net. [IpuBenure 2-3 KOHKPETHBIX ITPUMEPA.

3. O KaKoM MOHSTUU UJET PEUb B ONPEACICHUU?
— 3T0 (popMa opraHuzalMKU OO0YUYEHHUS C TPYNIONW ydaluxcs
OJIHOTO BO3pacTa, MOCTOSSHHOTO COCTaBa, 3aHATHE 10 TBEPIOMY PACIHCAHUIO U
C €IMHOM JIJIs1 BCEX MPOrpamMMoil 00ydeHus.

4. B Poccum BBIIEISAIO CIENYIOIINE TUIBI YPOKOB: YPOK YCBOCHHSI HOBBIX
3HaHWH, ypoK (pOpMUpOBaHUS YMEHHUH, YPOK MPUMEHEHHs] 3HAHUN U yMEHUH,
YpOK 0000UIEHUSI M CUCTEMAaTU3allUM, YPOK KOHTPOJIS U KOPPEKLUHUH, KOMOMHHU-
poBaHHBIN ypok. Kakue tunsl ypokoB BeIAensAt0T B Kurae? KakoBa ux cTpyk-

Typa?

5. Kakue HectanmaptHbie ypoku Bbl 3Haere? Kak yacto oHM MPOBOASATCS
B Kutae?

81



Questions and tasks

1. In methodical journals ("Mathematics at school”, "Physics at
school"...), in the appendix to the newspaper "The First of September") find the
summary of the lesson-lectures on mathematics (physics, computer science).
Analyze it from the point of view of meeting the requirements for the lecture:

— realization in unity of didactic, cognitive, developing, educating and
organizing functions;

— scientific, accessible, logical and emotional expression;

— connection with other types of educational activities, practice;

— enabling conversation elements (feedback);

— teacher's guidance of the process of taking notes of the material, selec-
tive review, analysis of typical errors;

— formulating and highlighting of the most important points for writing;

— slow reading pace.

2. What ways of developing students' home study skills are suggested by
teachers? To answer this question, summarise the materials of the Internet, pub-
lications in methodological journals of recent years. Give 2-3 specific exam-
ples.

3. What is the concept referred to in the definition?
is a form of organising training with a group of students of the
same age, of a constant composition, a class according to a fixed schedule and
with a uniform training programme for all.

4. The following types of lessons are in Russia: a lesson of assimilation of
new knowledge, a lesson of formation of skills, a lesson of application of know-
ledge and skills, a lesson of generalisation and systematisation, a lesson of con-
trol and correction, a combined lesson. What types of lessons are distinguished
in China? What is their structure?

5. What non-standard lessons do you know? How often are they con-
ducted in China?
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6. YcTaHOBUTE COOTBETCTBUE THUIIOB YPOKOB U UX CTPYKTYPHI.

1. — opranuzanus paboTHI,

— MOTHBAaIHS YI€OHOM 1eATeIHHOCTH,

— cOOOIIIeHUE TeMBI, 1IeJIM U 3aj1a4 YPOKa,

— IPUMEHEHNE U3YUCHHBIX 3HAHUH B HOBBIX
MPAKTUYECKUX CUTYAIUSAX,

— TIOJIBEICHUE UTOTOB YPOKa,

— 3a/IaHKE Ha JOM.

2. — aKTyalu3alusl OIOPHBIX 3HAHUH,

— MOTHBAIUS YIeOHOM ACATEILHOCTH,

— COOOIIICHUE TEMBI, LIETTH U 3371a4 YpOKa,
— BOCHIPHUATHE HOBOTO MaTepHaa,

— OCMBICTIEHHE y9eOHOT0 MaTepuaa,

— 000011eHNE U CUCTEMaTH3alus 3HaHUH,
— TIOABEJICHHE UTOTOB YPOKa,

— 3aJlaHue Ha JIOM.

3. — opranu3zanus paboThl,

— MOTHBAIIUS YIeOHOU IeATEeILHOCTH,

— coO0OIIIeHue TeMBI, 1IeJI U 3a71a4 YPOKa,

— TIOBTOPEHUE U CHCTEMAaTH3aIUs
OCHOBHBIX TEOPETUUYECKHX MOJIOKESHUN
U BEIyIINX UIEH MPEABIIYIINX YPOKOB,

— TI0JIBEICHUE UTOTOB YPOKa,

— 3aJ]JaHue Ha JOM.

4, — akTyanu3anusi ONOPHBIX 3HAHMM,

— MOTHUBAIUs y4eOHOM AeSTETLHOCTH,

— CcOOOIIIEHUE TEMBI, 11U U 33/1a4 YPOKa,

— BOCIIPUATHE HOBOTO MaTepuala,

— OCMBICJICHUE Y4eOHOTO MaTepuaia,

— MEPBUYHOE 3aKPETIICHUE U3YYECHHOTO
Marepuana,

— MOJIBEJICHUE UTOTOB YPOKa,

— 3aJIaHUE Ha JIOM.

A. yPOK yCBOEHHUS
HOBBIX 3HAHUU

b. ypox popmupoBanus
YMEHUU

B. ypok nmpuMmeHeHus
3HAHWUM, YMEHUI

I'. ypok 0000111€HUS U
CHUCTEMaTH3aIuU

J1. ypOK KOHTpOJIS U
KOppEeKIMn

E. KoMOMHUPOBaHHBII
YPOK
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6. Match the types of lessons and their structure.

1. — organisation of work,

— motivation of learning activity,

— presentation of the topic, goal and objectives of
the lesson,

— application of learnt knowledge in new

practical situations,
— summarising the lesson,
— homework.

2. — actualisation of reference knowledge,

— motivation of learning activity,

— presentation of the topic, goal and objectives of
the lesson,

— perception of new material,

— comprehension of the learning material,

— generalisation and systematisation of knowledge,
— summarising the lesson,

— homework.

3. —organisation of work,
— motivation of learning activity,
— presentation of the topic, goal and objectives of the
lesson,
— repetition and systematisation
the main theoretical provisions
and leading ideas of the previous lessons,
— summarising the lesson,
— homework.

4. —actualisation of reference knowledge,

— motivation of learning activity,

— presentation of the topic, goal and objectives of the
lesson,

— perception of new material,

— comprehension of the learning material,

— primary consolidation of the learnt material,

— summarising the lesson,

— homework.

A. a lesson of learning
new knowledge

b. a lesson of forming of

skills

B. a lesson of the appli-
cation of knowledge and
skills

I'. a lesson of summariz-
ing and systematizing

1. a lesson of control
and correction

E. a combined lesson
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AUATHOCTHUKA OBYYEHHUA

HHpopMayuoHHO-cnpagoyHsle Mamepuaisl

Ileoacocuueckas ouacnocmuka.

COBOKYITHOCTH IIPUEMOB KOHTPOJI U OIIEHKH, HaIIPABIECHHBIX
Ha pelleHNe 3a7a4d ONTUMI3AINN YIeOHOTO Mpollecca,
nuddepeHITIAINN YIAIUXCA, a TaKXKe COBEPIICHCTBOBAHMUS
y4eOHBIX MPOTPaMM U METOOB I1€/IarOTMIeCKOTO
BosneiicTers (Poccuiickas megarormdeckast SHITUKIOIE A )

KOHTPOJIb, IPOBEPKA pe3yJIbTaTOB 00yUeHHs
(MMnpgxacucrtoin [LH.)

/~ TIPOLECC, B X0/le KOTOPOTO IPOU3BOAATCS U3MEPEHHS YPOBHSA “\
YCBOEHHUS 3HAHUI, 00YYEHHOCTH Y4alUXcs, a TAKKE U
HEKOTOPbIX CTOPOH Pa3BUTHUSA U BOCHUTAHHOCTH, 06paboTKa
Y aHAJIU3 N0JIyYeHHbIX 3HaHUH, 0606111eHUe U BbIBO/IbI O
KOPpPEKTUPOBKeE Ipoliecca 06y4eHUs U 0 IPOJBUIKEHUH

y4Jaliyxcs Ha caelyloliue CTyleHd 06yueHus, BbIBOJbI 006
3G PeKTUBHOCTHU pabOThI YUUTEJIEN U BCETO
\ obpa3oBaTeabHOro vupexaeHuda(lInakacuctoi [1.1.) /

Puc. 41. Onpenenenue MOHATUS «IeAaroruyeckas JuarHoCTUKa
(BO3MOKHbBIE BAPUAHTHI)

Paznuyaror 1uarHoCTUKY 0OY4E€HHOCTH U 00YYaeMOCTH.

OBYYEHHOCTbD

1]

L

OBYYAEMOCTbD

Puc. 41. Jlnarnoctuka oOy4eHHOCTH U 00y4aeMOCTH
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ty.

LEARNING DIAGNOSTICS

Reference materials
Pedagogical diagnostics:

a set of methods of control and evaluation aimed at solving
the tasks of optimising the learning process, differentiating
students as well as improving curricula and methods of
pedagogical influence (Russian Pedagogical Encyclopaedia).

monitoring and verification of learning results
(Pidkasisty P.I.)

( the process of measuring the level of knowledge acquisition,
learning of students as well as some aspects of development
and education, processing and analysing the obtained
knowledge, generalisation and conclusions about the
adjustment of the learning process and the progression of
students to the next levels of education, conclusions about the
effectiveness of teachers and the entire educational
institution (Pidkasisty P.L.).

Fig. 41. Definition of the concept of "pedagogical diagnostics"
(possible options)

There is a distinction between the diagnosis of learning and learning abili-

N\ —
; A
LEARNING

ABILITY

LEARNING

Fig. 41. Diagnostics of learning and learning ability
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Obyuennocms — TOCTUTHYTHIH HAa MOMEHT JIMarHOCTUPOBAHHUS YPOBCHD
(CTerneHb) peaanu3anui HaMSYCHHOM IICITH.

Obyuaemocmsb — 3TO CIIOCOOHOCTDH (ITPUTOTHOCTH) yYAIIMXCS OBJIAJICBATh
3aJIaHHBIM COZCP)KaHHE O0yUCHHS.

Komnonenmui 06yqaeMocmu:

' ™)
INOTCHUHUAJIBHBIC
BO3MOXKHOCTH Oﬁyq acMoro
\. J
4 > ™)

doH 1 3HAHUH (CIIOBAPH)

’”~
.

3

0000IIIEHHOCTH
MBIIILIEHUS

3

TEMIIbI TPOABUKEHUS
B OOy4EHHH _
(yCBOCHUS 3HAHHUI)

A\

Puc. 42. KoMnoHeHTbl 00y4aeMOCTH

Tlokazamens yceoenus (MPOAYKTHBHOCTH OOYYCHHUS) paCCUYUTHIBACTCS 110
cnenyrorei popmyre:

O=@/1) - 100 %

rae O — olleHKa ycneBaeMocTH (00yUYE€HHOCTH, MIPOJYKTUBHOCTH),
@ — pakTueckuil 00beM YCBOCHHBIX 3HAHUN, YMEHUH,
11 — monHpIil 00bEM 3HAHUN, YMEHUH, TPEATIOKCHHBIX JJISI YCBOCHUS.

Juacnocmuposanue BKIIOYaET B ce€0s1 KOHTPOIb, MPOBEPKY, OLICHUBAHUE,

HaKOIINICHUC CTAaTUCTHUYCCKHUX OdAaHHBbIX, MX daHAJIN3, BBISABJICHHUC AWHAMHWKH, TCH-
I[CHI.IPIﬁ, IMPOTrHO3UPOBAHHC nanLHeﬁmero pPa3BUTUA COOBITH.
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Learning is the level (degree) of realization of the intended goal achieved
at the time of diagnosis.

Learning ability is the ability (suitability) of students to master a given
learning content.

Learning ability components:

{ N
potential opportunities of

the student

( knowledge foundation )
\ (vocabulary)
4 A N

generalisability of thinking

J

4 )

rate ofpr ress in learning
knowledge acquisition)

\ 7

A\

Fig. 42. Components of learning ability

The learning rate (learning productivity) is calculated using the following
formula:

As=(A/F) -100 %

where As is the assessment of academic performance (learning, produc-
tivity),

A is the actual amount of acquired knowledge and skills,

F is the full amount of knowledge and skills offered for assimilation.

Diagnosing includes control, verification, evaluation, accumulation of

statistical data, their analysis, identification of dynamics, trends, forecasting of
further developments.
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Ipunyunsi TMarHOCTUPOBAHUS U KOHTPOJIUPOBAHUS 00YUEHHOCTH:

00BEKTHBHOCTh

TTPHHITHITBI
NINarHO CTHPOBAHUS
U KOHTPOJIHPOBAHUS
O0y4EeHHOCTH
cHCTeMaTiy HaTTSTHOCTh
HOCTB (TTIacHOCTB)

Puc. 43. [IpuHUUIIBI AMATHOCTUPOBAHUS U KOHTPOJIMPOBAHUS O0YUYEHHOCTH

Koumpons — 310 BBISIBIECHHE, U3MEPEHUE U OLICHUBAHUE 3HAHUM, YMEHUU
00yJaeMbIX.

DyuKyuu KOHMPOJIsl, NPOBEPKU U OYCHKIU.!

— KOHMpoaupyowas: (pyHKyusi COCTOUT B BBISBJICHUM 3HAHWUW, YMEHHUH U
HABBIKOB yYaIlIUXCS, YCBOCHHBIX Ha Ka)KJOM 3Tare OOydeHHs, JUIsl Ompesee-
HUSI TOTOBHOCTH UX K JIaJbHEHIIIEMy 00yYCHHUIO;

— obyuarowas (obpazosamenvhasn) QyHKYus 3aKIOYACTCI B TOM, UTO
YYCHUK HE TOJHKO OTBEYACT HA BOIPOCHI YUUTENS W BBITOIHACT €ro 3aJaHus,
HO M OCMBICIMBACT OTBETHI TOBAPHILEH, BHOCUT B HUX KOPPEKTUBHI U IIPOYEE;

— Bocnumwleaowas QyHKyus POSBISCTCS B TOM, YTO CHCTEMATHYECKUAN
KOHTPOJIb 32 y4eOHOM JeATEIBHOCTHIO IIKOJBHUKOB IOBBIIIAET OTBETCTBEH-
HOCTh YYaIIUXCs 3@ BBIMOJIHACMYIO padoOTy, MpUydYaeT TPYIAUTHCSI, CAMOCTOS-
TCJIBHO PEIaTh MOCTABICHHBIC YUMTEIEM 3aa4M, IPABUIBHO OILICHHBATh CBOM
yueOHbIC BOBMOMHOCTH.
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Principles of diagnosing and controlling learning:

principles of
diagnosing and
controlling learning:

visibility

(publicity)

Fig. 43. Principles of diagnosing and controlling learning

Monitoring is the identification, measurement and evaluation of students'
knowledge and skills.

The functions of monitoring, verification and evaluation functions:

— the controlling function is to identify the knowledge, skills and abilities
of students acquired at each stage of learning, in order to determine their readi-
ness for further education;

— the teaching (educational) function is that the student does not only an-
swers the teacher's questions and performs his tasks but also comprehends the
answers of his comrades, makes adjustments to them, and so on;

— the upbringing function is manifested in the fact that systematic control
over the educational activities of schoolchildren increases the responsibility of
students for the work they do, teaches them to work, independently solve the
tasks set by the teacher, and correctly assess their educational capabilities.
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KOHMPOIUPYIOU)ast
Pyukyus

* BBISBIICHHUE 3HAHMUII,
YMEHHIT 1 HaBBIKOB
y4Jalmxcs,
YCBOEHHBIX Ha
Ka/KIIOM dTale
00yUeHNs

* oIpefeleHne
TOTOBHOCTH y4aIIIXCH
K JanpHeIeMy
0OyYeHHIO

obyuarowasi
(obpazoeamenvhasi)
@yukyus

* yYeHHK OTBedaeT Ha
BOIIPOCHI YUUTENI I
BBITIOHAET €T0 3aaHI

* YYEeHHK OCMBICIIIBAECT
OTBETHI TOBAPHUIIEH

* YYeHHK BHOCHT
KOPPEKTHUBHI B OTBETHI
OHOKJTACCHUKOB

gOCNUMbBIBAIOW S
@yHKY U

* TIOBBIIIAET
OTBETCTBEHHOCTH
yJaimmxces 3a
BBITIOTHAEMYIO padboTy

* IIpuUy4aeT TPYAUTHCH,
CaMOCTOSTETBHO
pelIaTh OoCTaBIeHHBIE
yaHTeIeM 3a1aqn

* PaBIIFHO OIIEHUBATh

CBOHU y4eOHBIE

BO3MOKHOCTE

Puc. 44. ®yHKIIMU KOHTPOJIS,, TPOBEPKH U OLICHKH

Buowl konmpons.

1. B 3aBUCHMOCTH OT MecTa B y4eOHOM Iipoliecce, 00bEéMa 3a1aHuil, Bpe-
MEHH, OTBOJIMMOTO HA IMPOBEPKY, M YHNCJIA YIAIIUXCS:

— meKywutl KOHMpOoJib OCYIIECTBISETCS YIUTEIIEM B XOJIe TIOBCETHEBHOMN
y4ueOHOM pabOThl, B OCHOBHOM Ha YPOKE;

— nepuoouyecKull KOHMpOoJb MPOBOAUTCS TIOCIIEC U3YUCHHS TEMBbI, pa3jeia
MIPOTPaMMBI;

— UMO208bIL KOHMPOIb TIPOBOAUTCS B KOHIIE yUeOHON YETBEPTH WUITU TO-

na.

2. B 3aBUCMMOCTH OT 3TAMOB 00YYECHHUS:

— npeodsapumenvhblil KOHMPOib HANIPaBJCH Ha BBISBIICHUE 3HAHUU, yMe-
HUW W HABBIKOB YYalluXCs MO MPEaMETy WIH paslelly, KOTOpble OyIyT H3y-
4aThCs;

— MeKywuti KOHMpOoJiv;

— memamuyeckull (nepuooudeckull) KOHmpo.v,

— UMO208blll KOHMPOJTIb.
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the controlling

function

¢ identifying the
knowledge, skills and

abilities of students
learnt at each stage of

teaching
(educational)
function

* the pupil answers the

teacher's questions and
carries out the teacher's

the upbringing

function

* increases students'
responsibility for the
work they do

* teaches to work, to solve

learning

* determining if the
students are ready for
further learning

tasks

+ the student
comprehends the
answers of the
classmates

¢ the student makes
corrections

S answers

tasks set by the teacher
independently

* learns to evaluate their
learning capabilities

Fig. 44. Monitoring, vivificating and evaluating functions

Types of monitoring:

1. depending on the place in the learning process, the volume of tasks, the
time allocated for checking and the number of students:

— current monitoring is carried out by the teacher in the course of daily
teaching work, mainly in the classroom;

— periodic monitoring is carried out after the study of a topic or section of
the programme;

— final monitoring is carried out at the end of the academic quarter or
year.

2. depending on the stages of learning:

— preliminary monitoring is aimed at identifying students' knowledge,
skills and abilities in the subject or unit to be studied,;

— current monitoring;

— thematic (periodic) monitoring;

— final monitoring.
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lleoacoeuueckue mpebosanus, NpeIbBIIEMble K OpTaHU3aI[UUd KOHTPOJIS
32 y4eOHOU eATEeTbHOCTHIO YUAIIUXCS:

VHIUBHUIYyaTbHBIIN XapakKTep KOHTPOIIA, TpeOyroIIIii
OCYIIE CTBIICHUSI KOHTPOIA 3a paboToil KaXKIO0ro yUeHHKa, 3a €ro
JTUYHOM ydeOHoit paloToif, He MJOMYCKAIONMMWII ITOAMEHBI
pPE3YIBTAaTOB YUYEHUSI OTENBHBIX YyYallUXcsd HTOTaMu padoThI
KOJUIeKTHUBA (TPYIITH WIN Kiacca), U Ha000pOT

2 CHCTCMATHYHOCTD, peI‘YJIHpHOCTB IIPOBCACHMA KOHTPOJIA Ha
BCCX 3TAllax HpOHECC& OOY‘I@HHH CoucTaHHC €TI0 C NPYIUMH
CTOpOHaAMH y‘leOHOH ACATCIIBHOCTH YHAIITHXCA

3 pazHoOOpasue dhopm KOHTPOJIA, oOecrieunBaronee
BEITIONHEHWE  ero  oOydaromieil,  pa3BHBalOmeil U
BOCTIUTHIBAIOMEl  (QYHKITMN,  TIOBBINIEHWE  HWHTEpeca

YHAIIUXCA K €ro IIPOBCACHUIO U pe3yiIbTaTaM

BCECTOPOHHOCTH, 3aKITIOYAIOMAACSA B TOM, YTO KOHTPOJIIb
4 TOJDKEH OXBaThIBaTh BCE pasz/ieNibl yueOHOH IpOorpaMMEL,
oOecrieunBaTh  IPOBEPKY  TEOPETHUECKUX  3HAHUIA,
UHTEJUIEKTYalbHBIX U MPaKTHYECKUX YMEHUH U HaBHIKOB

YHalIIuXxcAa
5 06LGKTI/IBHOCTB, HCKITIOY A0 asa IIpcaHaMCPCHHEIC,
CYGB@KTHBHBI@ 1 OIIHOOYHEIE ONCHOYHBIC CYKIACHHA H

BBIBO/JbI YUHUTCIIA, OCHOBAaHHBEIC Ha  HCIO0CTATOYHOM
H3YUCHHN MMKOJILHHKOB HWIH IIPCAB3ATOM OTHOIMICHHUH K
HCKOTOPBIM M3 HHUX

nuddepeHIPOBaHHBIN TIO/IXO/I, YUHUTHIBAOIUIHA

6 cuenupuiecKie 0COOEHHOCTH KAKIO0TO YIeOHOTO TIpeaMeTa 1
OTJENBHBIX €r0 Pa3[eoB, a TAKXKE HHANBU/IyaIbHbIE KaueCTBA
ydammuxcs, TpeOyromuil oT yuuTensi MeJaroruieckoro TakTa,
aJIeKBaTHOI METOINKH KOHTPOILI

€IUHCTBO TPeOOBaHUI ydHUTeleH, OCYIIECTBISIONUX KOHTPOIb,
3a yueOHolt paboToil yuamuxcs B TaHHOM KiIacce
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Pedagogical requirements for the organisation of monitoring over stu-
dents' learning activities:

1 individual control which requires monitoring of each pupil's
work and personal learning, and does not allow the results of
individual pupils to be replaced by the results of the collective
(group or class) and vice versa.

systematic, regular monitoring at all stages of the learning
process, combining it with other aspects of students' learning
activities

3 a variety of forms of control, ensuring the fulfilment of its
teaching, developmental and educational function and
increasing pupils' interest in its implementation and results

4 comprehensivenesswhich consists of the fact that the
control should cover all sections of the curriculum, ensure
the verification of theoretical knowledge, intellectual and
practical skills of students

5 objectivity which excludes deliberate, subjective and
erroneous evaluative judgements and conclusions based on
msufficient knowledge of students or prejudice against
some of them.

6 a differentiated approach that takes into account the specific
features of each subject and its individual sections, as well as
the individual qualities of students, requiring from the teacher
pedagogical tact and adequate methods of control.

the unity of the requirements of teachers who control the
educational work of students in this class
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Memoowvl koHmpoas — 3TO COCOOBI, C TOMOIIBI0 KOTOPBIX OMPEAEIIIeTCS
PE3yIbTATUBHOCTh YU4€OHO-TIO3HABATENLHON NIEITEIbHOCTH YYalluxcs U mejaa-
TOTUYECKON JEATETbHOCTH YUUTETIS.

— VCTHBII KOHTPOJIb (MHIMBHIYAIBHBEIH U (PpOHTAILHBIH)

| NMHCbMEHHBIH KOHTPO/Ib

=1 [IPaKTH YECKHH KOHTpOIE

—| MallHHHBIH KOHTPOJIb

1 CaMOKOHTPOb

JHIAKTHYECKHE TECTEI

- uabmonenue

H rpadudeckuii KOHTPOIb

~ nporpaMMHpPOBAHHBIH KOHTPOJb

METO/IbI KOHTPOJIAA OBYUEHMU A

= 1ADOpPaTOPHEI KOHTPOIE

— IIPUG.ZIEM HBIC CITTYAII

Puc. 45. MHOroo6pasue MeTo10B KOHTPOJIsl O0yICHUS

Konmponvnas paboma — 31o ogHa u3 ¢GopMm MPOBEPKU U OIEHKU YCBOCH-
HBIX 3HAHHH, MMOTy4YeHUs HH(DOpPMAIIUKA O XapaKTepe MO3HABATCILHOU JeATEIb-
HOCTH, YPOBHE CaMOCTOSITEIIHbHOCTH M aKTUBHOCTH YYaIllMXcsl B y4eOHOM IpO-
mecce, 00 3 PEeKTUBHOCTH METOIOB, (POPM M CITOCOOOB YUEOHOU JIEITEIHHOCTH.

PasnmuyaroT KOHTpOJIbHBIE paOOTHl KJIACCHBIC W JOMAIIIHWE, TEKYIIHE U
9K3aMCHAIIMOHHBIC, MUChbMEHHBIC, TpaduuecKue, MpaKTHIecKue; ppoHTaIbHbIC
Y MHIMBUIyaJIbHbIC.

Jluoaxmuueckuii mecm (TeCT AOCTHKEHHUM) — HAOOP CTaHAAPTU3UPOBAH-
HBIX 3aJ[aHUI 10 ONpEAeICHHOMY MaTepHally, YCTAaHABJIUBAIOIIMKA CTENEHb yC-
BOCHMSI €T0 YYAIIUMHUCH.

Buowt mecmoewvix 3a0anuti. anbTepHATUBHBIE (HA BBIOOP MPABWIHHOTO
OTBETA); C OTKPHITOH (POPMOIT OTBETA; HA YCTAHOBJICHNUE COOTBETCTBUAI.
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Monitoring methods are ways of determining the effectiveness of stu-
dents’ learning and cognitive activities and teachers’ pedagogical activities.

— verbal monitoring (individual and frontal)

5 written monitoring

1 practical monitoring

—| machine monitoring

- self-monitoring

didactic tests

= observation

B graphic monitoring

~ programmed monitoring

METHODS OF TRAINING MONITORING

— laboratory monitoring

- problem situations

Fig. 45. The variety of training monitoring methods

Control work is one of the forms of checking and evaluating the learnt
knowledge obtaining information about the nature of cognitive activity, the lev-
el of independence and activity of students in the learning process, about the ef-
fectiveness of methods, forms and ways of learning activities.

There are classroom and home, current and examination, written, graphi-
cal, practical, frontal and individual tests.

A didactic test (achievement test) is a set of standardised tasks on a cer-
tain material, which establishes the extent to which students have mastered it.
Types of test tasks: alternative (choosing the right answer); open-ended; match-

ing.
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AnvmepramusHuvle popmbl KOHMPONS U OYEHKU.

— Ilopmeonuo («Iloptdens yuyeHUKa») — HHCTPYMEHT CaMOOIIEHKH CO0-
CTBEHHOTO TIO03HABATEIHHOTO, TBOPYECKOTO TpyAa Y4YeHUKA, pedICKCHU €ro
COOCTBEHHOM NIEATENBHOCTU. JTO KOMIUIEKT JOKYMEHTOB, CAMOCTOSATEIbHBIX
paboT yuyeHHKA.

— Petimuneosas dopma KOHTPOJISL.

Bonpocbwl u 3adaHus

1. Pa3paboraiiTe TecTOBbIE 3aJaHUs PA3JIUYHBIX BUJOB IO OJHOMY U3
y4eOHBIX NPEIMETOB.

2. Jlns uzydenus: yyamuMmcest npeioxeHo 14 3amanuii. [locne 3aBepiie-
HUST OOy4YeHHUs IUArHOCTHPOBAHMEM YCTAHOBJIEHO, YTO Y4Yall[Mecs YCBOWIH
(BepHo BoinoHIWIN) 10. BricTaBhTe OLIEHKY OOY4YEHHOCTH.

3. V3 mpeniokeHHBIX allbTepHATHB BBIOCPUTE XapaKTEPUCTHKU O0ydac-
MOCTH IITKOJIbHHKOB:

1) CI0XKHOCTH M3y4aeMOT0o MaTepuala,

2) TOTCHIMAJIbHBIC BO3MOXHOCTH 00y4aeMBbIX;

3) donx 3HaHUI (CIOBapB);

4) 0000IIEHHOCTD MBIILICHUS.

4. W3 npemioKeHHbIX aJbTepHATHB BHIOEPHUTE KIIFOUCBBIE MPUHIIUITHI TH-
arHOCTUPOBAHUS U KOHTPOJUPOBAHHUS OOYUCHHOCTH yUaI[HX CS:

1) 00BEKTHBHOCTD;

2) pa3HOOOPa3HOCTH;

3) CBOEBPEMEHHOCTb;

4) HarJIsIHOCTb;

5) cHCTEeMaTHYHOCTb.

5. YcTaHOBUTE COOTBETCTBUE MOHATUN U UX XaPAKTEPUCTHUK.

1. O CHUBAHUC A. KauecTBEHHOE BBIPpAXKCHUC PC3YyJIbTaTa CPABHCHUA OOCTUTI-
HYTOT'O YHallUMHUCA YPOBHA BJIAJACHUA 3HAHWAMU, YMCHUAMU,

HaBbIKAMHU
2. OIICHKA b. yclioBHOE OTpakeHue pe3ysibTaTa CPAaBHEHUSI JOCTUTHYTOTO
y4alluMUCs YPOBHSI BJIQJICHUSI 3HAHUSIMU, YMEHUSIMU, HaBbI-
KaMu
3. oTMeTKa B. mpouecc cpaBHEHHUsI JTOCTUTHYTOIO YYallUMHUCS YPOBHS

BJIAACHUA 3HAHWAMU, YMCHUAMU, HABbIKAMU
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Alternative forms of monitoring and evaluation:

— Portfolio (‘Pupil's Portfolio’) is a tool for self-assessment of a pupil's
own cognitive, creative work, reflection of his/her own activity. It is a set of
documents, independent works of a pupil.

— Rating form of monitoring.

Questions and tasks
1. Develop test tasks of various types for one of the academic subjects.

2. Pupils are offered 14 tasks to study. After completing the study, diag-
nostics has established that the pupils have learnt (correctly completed) 10.
Give a grade of learning.

3. From the given alternatives, choose the characteristics of pupils' learn-
ing ability:

1) complexity of the studied material;

2) potential capabilities of students;

3) fund of knowledge (vocabulary);

4) generalisation of thinking.

4. From the given alternatives, select the key principles of diagnosing and
moniyoring students' learning:

1) objectivity;

2) variety;

3) timeliness;

4) visibility;

5) systematicity.

5. Match the concepts and their characteristics.
6.

evaluation A. qualitative expression of the result of comparison of the
level of knowledge, skills and abilities achieved by students

2. assessment | b. a conditional reflection of the result of comparison of the
level of knowledge, skills, abilities achieved by students

3. mark B. the process of comparing the level of knowledge, skills and
competences achieved by students
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UTOTOBbIN TECT IO JUCIUIIJIUHE

1. TepMuH «IMJAKTHKa» BIepBbie BBeJ B HAYYHO-NPAKTUYECKUIT 000poT
a) SI.A. KomeHckui,

0) B. Parke;

B) U. I'epbapr;

r) W.I'. [lecranomim.

2. O0TPAa’XKAKT 00beKTHUBHbBIE, CYyLIIeCTBEHHbIE, HE00XO0/1U-
Mble, 001IMe, YCTOMYMBbIE M NMOBTOPSIIOLINECS MPH ONpeleTeHHbIX yCJI0-
BUSIX B3aUMOCBSI3H.

a) MPUHLIMIBI 00YUYEHUS;

0) npaBusia 00y4YeHUs;

B) 3aKOHOMEPHOCTH OOyUECHHUS;

') aKCUOMbI O0Oy4EHUSI.

3. OpraHu3anyMi NeJaroru4ecKoro npouecca Ha OCHOBEe HOBEHMIIHX J0C-
THKEHUI MCUXO0JIOTHH, NeJaroruiku, MeTOAUKY NMpenogaBaHus MpeaIoJia-
raer NPpUHIMII ...

a) CHCTEMaTUYHOCTH;

0) IOCTYNHOCTH;

B) HarJISITHOCTH;

') HAyYHOCTH.

4, B kakumx compoiieccax NposiBJseTCH JBYCTOPOHHUII XapakTep o0yue-
HUSA:

a) YUYEHHE U NPENoIaBaHUE;

0) ydeHHe U BOCIIUTAHUE;

B) BOCIUTAHUE U PA3BUTHE;

I') Y4YEHHE U pa3BUTHE.

5. OT XUBOro co3epuaHus, K a0CTPAKTHOMY MBIILJIEHUI0O U OT HEro K
NPaKTHKe — JIOTHUKA Npolecca 00y4eHHsl ¢ TOYKH 3peHUs
a) reopuu I1.4. 'anpniepuna,;

0) Teopuu MO3HAHUS;

B) Teopuu B.B. JlaBbi10Ba;

r) reopuu JI.B. 3ankoBa.
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6. «SIcHOCTHL — accouMalUsA — CUCTEMAa — MeTO» — CTylleH! 00y4eHus, KO-
TOpPbIE JIeKAT B OCHOBE ...

a) koHueniuu ooyuenus M. I'epbapra;

0) KOHIEMINHU AUAAKTHIEeCKOro 3HIukKIoneau3mMa (A.A. KomeHckuii u ap.);

B) KOHIIENIMU pa3BuBaroiero ooyuenus JI.B. 3ankoBa;

r) neaoueHTpucTckou konuenmuu . J{prou.

7. O KaKOM CTPYKTYPHOM 3JIeMEHTe cojiepKaHus 00pa30BaHUA UAEeT pedb?
B Hem oTpakaroTcs yMEHUS U HaBBIKH, QYHKIIMH KOTOPBIX COCTOSIT B BOCIIPO-
W3BEJICHUM U COXPAaHEHUM HAKOIUICHHOM KYJbTYphI, Onarojaps yemy ooOecrie-
YUBACTCS PEIPOyKTUBHAS JESATSIBHOCTH OOIIECTBA.

a) KOTHUTUBHBIN OIBIT TUYHOCTH;

0) OMBIT OCYIIECTBICHUS ACATEILHOCTH;

B) OTIBIT TBOPYECKOU IESITEIHHOCTH;

T') OIBIT OTHOIIICHUH JIMYHOCTH.

8. lokyMeHT, oTpakawuii HOPpMbI U TpeOGoOBaHMsI, ONpeaesAIoNIue 00si3a-
TeJbHbII MUHUMYM CO/ICP’KAHUS OCHOBHBIX 00pa30BaTeJbHbBIX IPOrPaMM,
MAaKCUMAJIbHBIN 00beM y4eOHOl HAarpy3KH, YPOBeHb MOATOTOBKH BBIILYCK-
HHMKOB, 2 TAK:Ke OCHOBHbIE TPpeOOBaHUs K 00ecneyeHUuI0 00pa30BaTeIbHOIO
npoiecca — 3To

a) y4eOHBII IJ1aH;

0) yueOHas mporpamMma;

B) TOCYAapCTBEHHBIN 00pa30BaTeIbHbIN CTaHAAPT;

I') y4eOHbIN MpeaMET.

9. Ero yyeHue 0 poJiu anmnepuenuiyu B YCBOCHUHM HOBbIX 3HAHUH MOCJIYKH-
JIO TEOpeTHYeCKOM OCHOBOM IOCTPOCHHSI YPOKa, IOCJIEA0BATEIbLHOCTH,
CHCTEMATHUYHOCTH 00y4YeHMs U Ap.

a) A.A. KomeHckuii;

0) A.ucrepser;

B) U. I'epbapr;

r) W.I'. Tlecranouumu.

10. KTo siBJisieTcsl OCHOBOMOJIOKHMKAMHU TEOPUHU TUAAKTHYECKOT0 yTHJIM-
Tapu3zma?

a) S.A. Komenckuii, A. Jlucrepser;

0) I'. Cnencep, U. I'epbapr;

B) [Ix. Iptou, I'. KepmeHireitnep;

r) K. K. Pycco, U. Tlecranouuu.
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11. Ynopsino4eHHbIil cnoco0 B3aMMOCBSI3AHHOMN 1eSTEJIbHOCTH YYUTEIs U
yyaniuxcsi, HANpaBJIeHHBIH Ha OCTHKeHHe 3aJa4  o0pa3oBaHu,
BOCIUTAHUS U PAa3BUTHUS — ITO
a) mpueM OO0yuYeHHs;

0) cpeacTBo 0Oy4YeHUS;

B) METOJT 00yUYCHHS;

') cnoco0 00y4deHusl.

12. 3 nepevyHCIeHHBbIX AJIbTEPHATHB BbIOepPHUTE IPYNIIbLI METOA0B, BbIje-
JIEHHBIX 10 HCTOYHUKY 3HAHHIA.

a) CJIOBECHBIC, HarJIsHbIE, TPOOJIEMHBIE;

0) CJI0BECHbIE, HATJISI/THBIC, TPAKTUYECKHUE;

B) PENPOYKTHUBHBIC, YACTHIHO-TTOMCKOBBIE, MCCIIEIOBATEILCKUE;

I') CTUMYJHMPOBAHUS, OPTaHU3AINHU ACATCIbHOCTH, KOHTPOJIS M KOPPEKIIUH.

13. VI3 nepeunc/ieHHbIX aJIbTEPHATHB BbIOepHTE CI0BECHbIE METOAbI 00Y-
YeHHusl.

a) WLTIOCTPAIHS, TIEMOHCTPAITHS;

0) HaOroicHUE, YIIpAaXXHEHUE, ONBIT (JTa00paTOPHBIN), perieHue MPoOIEMHBIX
CUTYyalLuH;

B) pacckas, 00bsiCHeHHE, Oecea;

') WUIIOCTpalus, 6ecena, 00bsICHEHHE.

14. YMeHne cucteMaTU3UpPOBATHL U NMPUMEHSTH 3HAHUs HauboJiee 3¢ dex-
TUBHO (popMHUpPYeT TAKO MeTOH 00y4YeHMs, KK ...

a) MOo3HaBaTEIbHAS UTPA;

0) IeMOHCTpaIus;

B) YNIPa)KHEHHUE,

') CHTYallMOHHBII.

15. MaTepuaibHbIi WIH HI€AJTbHBIA 00bEKT, KOTOPbIH HCNOJIb30BAH Y4H-
TeJleM M yYalllMMHuCsl AJIsl YCBOeHH s 3HAHUH — J3TO ...

a) mpueM o0ydYeHus;

0) cpencTBo oOyUeHus;

B) METO/I O0yUYCHHS,

r) crnocod o0y4deHus.

16. OCHOBBI KJIACCHO-YPOUYHOIi CHCTeMbI 00YUEeHUS 30K ...
a) S1.A. KomeHckuii;

0) B. Parke;

B) K. K. Pycco;

r) L.T'. Tlectanouumu.
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17. 3 npensio:KeHHBIX AJIbTEPHATHB BbiOepuTe (PopMbI 00yUeHHU:
a) YCTHBIN ONpPOC, MMCbMEHHAsA KOHTPOJIbHAs paldoTa;

0) YpOK, 3KCKypcusi, paKyJIbTaTHB;

B) WJUIIOCTpALUs, YCTHBIN OIpoc;

') YPOK, ()aKyJbTaTuB, IEMOHCTPALHU.

18. /ImarHocTHpoBaHNEe H KOHTPOJIb COOTHOCSTCS KAaK ...
a) CHHOHUMBI;

0) HE 3aBUCAIINEC IPYT OT JPyra MOHSATHUS;

B) 4acTh U 1IEJIOC;

T') IPOLIECC U Pe3yJIbTaT.

19. U3 npeasiokeHHBIX AJbLTEPHATHB Bbl0epUTEe METOAbl YCTHOIO KOHTPO-
JIfL.

a) MHAMBUAYAJIBbHBIN ONpoc, (GPOHTAIBHBINA OIIPOC;

0) u3N0kKEeHNEe, KOHTPOJIbHAs padoTa;

B) OINBITHI (JJTaAOOpATOpPHBIE), U3TOTOBIICHUE U3/ICIUN;

I') COYMHEHHUe, becena.

20. Ha3oBHUTE TEHJAEHIMIO PA3BUTHS COBPEMEHHOI0 00pa3oBaHusl, 0003HAa-
YAKIIYI0 CHCTEeMY Mep, HANPABJICEHHbIX HA NMPHUOPUTETHOE Pa3BUTHE 00-
IIEKYJbTYPHBIX KOMIIOHCHTOB B CO/lep:KaHUU 00pa3oBaHus, HA (opMuUpPO-
BaHMe JIMYHOCTHOM 3PeJIOCTH 00yYAIOIIUXCSH.

a) ryMaHH3allks;

0) rymMmaHuTapu3anus;

B) CTaHJIapTU3aIus;

I') UHAUBHYaIU3aIusl.
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FINAL TEST FOR THE DISCIPLINE

1. The term ‘didactics’ was first introduced into scientific and practical
circulation by ....

a) J.A. Comenius;

b) W. Ratke;

¢) I. Herbart;

d) I.G. Pestalozzi.

2. reflect objective, essential, necessary, general, stable
and recurring under certain conditions interrelationships.

a) principles of teaching;

b) rules of teaching;

c) regularities of teaching;

d) axioms of teaching.

3 The organisation of the pedagogical process on the basis of the latest
achievements of psychology, pedagogy, teaching methods implies the prin-
ciple of ...

a) systematicity;

b) accessibility;

c) visibility;

d) scientificity.

4. In which coprocesses the bilateral nature of learning is manifested:
a) teaching and learning;

b) learning and upbringing;

¢) upbringing and development;

d) learning and development.

5. From living contemplation, to abstract thinking and from it to practice -
the logic of the learning process from the point of view of
a) P.Y. Galperin's theory;

b) theories of cognition;

¢) the theories of V.V. Davydov's theories;

d) L.V. Zankov's theory.
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6. ‘Clarity — association — system — method’ — stages of learning, which are
the basis of ....

a) |. Herbart's concept of teaching;

b) the concept of didactic encyclopaedism (J.A. Comenius and others);

¢) L.V. Zankov's concept of developmental teaching;

d) D. Dewey's paedocentric concept..

7. What structural element of the content of education are we talking
about?

It reflects skills and abilities, the functions of which are to reproduce and pre-
serve the accumulated culture, thanks to which the reproductive activity of so-
ciety is ensured.

a) cognitive experience of the individual,

b) the experience of carrying out activities;

c) experience of creative activity;

d) experience of personal relations.

8. A document reflecting the norms and requirements that determine the
mandatory minimum content of basic educational programmes, the maxi-
mum volume of study load, the level of training of graduates, as well as the
basic requirements for ensuring the educational process — this is

a) curriculum plan;

b) curriculum;

C) state educational standard;
d) educational subject.

9. His doctrine of the role of apperception in the assimilation of new know-
ledge served as a theoretical basis for the construction of a lesson, se-
guence, systematicity of training, etc.

a) J.A. Comenius;

b) A. Disterweg;

c) I. Herbart;

d) I.G. Pestalozzi.

10. Who are the founders of the theory of didactic utilitarianism?
a) J.A. Comenius, A. Disterwerg;

b) G. Spencer, |. Herbart;

c) J. A. Comenius, A. Disterwerg;

d) J.J. Rousseau, J. H. Pestalozzi.
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11. An organised way of interconnected activity of teacher and students
aimed at achieving the objectives of education, upbringing and develop-
ment is

a) a teaching technique;

b) a means of teaching;

¢) method of teaching;

d) a way of teaching.

12. From the alternatives listed above, choose the groups of methods allo-
cated according to the source of knowledge.

a) verbal, visual, problematic;

b) verbal, visual, practical;

c) reproductive, partially search, research;

d) stimulation, organisation of activity, control and correction.

13. Choose verbal teaching methods from the listed alternatives.

a) illustration, demonstration;

b) observation, exercise, experience (laboratory), solving problem situations;
c) story, explanation, conversation;

d) illustration, conversation, explanation.

14. The ability to systematise and apply knowledge most effectively forms
such a teaching method as ....

a) cognitive game;

b) demonstration;

C) exercise;

d) situational.

15. A material or ideal object used by a teacher and students to learn
knowledge is ....

a) a teaching technique;

b) a means of teaching;

c) teaching method;

d) a way of teaching.

16. The foundations of the classroom-lesson system of teaching were laid by

a) J.A. Comenius;
b) W. Ratke;

¢) J.J. Rousseau;
d) J.H. Pestalozzi.
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17. From the given alternatives, choose the forms of teaching:
a) verbal questioning, written test work;

b) lesson, excursion, elective;

c) illustration, oral questioning;

d) lesson, elective, demonstration.

18. Diagnosis and control are correlated as ....
a) synonyms;

b) independent of each other concepts;

c) part and whole;

d) process and result.

19. Choose the methods of verbal monitoring from the given alternatives.
a) individual questioning, frontal questioning;

b) narration, test paper;

c) experiments (laboratory), making products;

d) essay, conversation.

20. Name the trend in the development of modern education, denoting the
system of measures aimed at the priority development of socio-cultural
components in the content of education, at the formation of personal ma-
turity of students.

a) humanisation;

b) humanitarisation;

c) standardisation;

d) individualisation.
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